
 

 

 
 
 
 

ANNUAL REPORT 
School Year 2009-2010 

 
 
 
 
 
 

Dorothy I. Height Community Academy Public Charter Schools (CAPCS) 
Administrative Headquarters 
1351 Nicholson Street, NW 

Washington, DC 20011 
Phone: 202.234.KIDS (5437) 

Sue Marshall, Board of Trustees Chair 



 2 

 Table of Contents 

SCHOOL YEAR 2009-2010 BOARD OF TRUSTEES............................................................................................4 

SCHOOL YEAR 2009-2010 SCHOOL LEADERS..................................................................................................8 

ANNUAL REPORT NARRATIVES .......................................................................................................................10 

BENJAMIN & GLADYS AMOS CAMPUS (AMOS 1)..................................................................................................11 
School Description............................................................................................................................................11 

Mission Statement.................................................................................................................................................................. 11 
School Program...................................................................................................................................................................... 11 
School Staff ............................................................................................................................................................................. 13 
Student Characteristics......................................................................................................................................................... 15 
Governance............................................................................................................................................................................. 17 
Finance .................................................................................................................................................................................... 24 

School Performance .........................................................................................................................................28 
Evidence of Performance and Progress ............................................................................................................................. 28 

Student Academic Performance .................................................................................................................................... 28 
Non-Academic Performance .......................................................................................................................................... 36 

Compliance Review .................................................................................................................................................... 36 
Governance Review.................................................................................................................................................... 36 

Unique Accomplishments ..................................................................................................................................................... 38 
Unique Accomplishments ..................................................................................................................................................... 39 
Lessons Learned and Actions Taken Based on Performance Management Framework Data and Program 
Development Review Findings............................................................................................................................................. 39 
Reporting Performance Management Framework Information to Students, Teachers, Parents, and the Public 41 

ERNEST �B UNN�  & HELENE AMOS CAMPUS (AMOS 2)........................................................................................42 
School Description............................................................................................................................................42 

Mission Statement.................................................................................................................................................................. 42 
School Program...................................................................................................................................................................... 42 
School Staff ............................................................................................................................................................................. 45 
Student Characteristics......................................................................................................................................................... 47 
Governance............................................................................................................................................................................. 49 
Finance .................................................................................................................................................................................... 56 

School Performance .........................................................................................................................................61 
Evidence of Performance and Progress ............................................................................................................................. 61 

Student Academic Performance .................................................................................................................................... 61 
Non-Academic Performance .......................................................................................................................................... 65 

Compliance Review .................................................................................................................................................... 65 
Governance Review.................................................................................................................................................... 65 

Operational Certifications .............................................................................................................................................. 67 
Unique Accomplishments ..................................................................................................................................................... 68 
Lessons Learned and Actions Taken Based on performance Management Data and Review Findings ................ 68 
Reporting Performance Management Framework Information to Students, Teachers, Parents, and the Public 69 

ERNEST & VIRGINIA AMOS CAMPUS (AMOS 3) ....................................................................................................70 
School Description............................................................................................................................................70 

Mission Statement.................................................................................................................................................................. 70 
School Program...................................................................................................................................................................... 70 
School Staff ............................................................................................................................................................................. 73 
Student Characteristics......................................................................................................................................................... 75 
Governance............................................................................................................................................................................. 77 
Finance .................................................................................................................................................................................... 84 

School Performance .........................................................................................................................................91 
Evidence of Performance and Progress ............................................................................................................................. 91 

Student Academic Performance .................................................................................................................................... 91 
Non-Academic Performance .......................................................................................................................................... 99 

Compliance Review .................................................................................................................................................... 99 
Governance Review..................................................................................................................................................101 

Operational Authorizations..........................................................................................................................................104 
Unique Accomplishments ...................................................................................................................................................105 



 3 

Lessons Learned and Actions Taken Based on Performance Management Framework Data and Program 
Development Review Findings...........................................................................................................................................106 
Reporting Performance Management Framework Information to Students, Teachers, Parents, and the Public
.................................................................................................................................................................................................107 

ADDISON & HELEN RAND CAMPUS.....................................................................................................................108 
School Description..........................................................................................................................................108 

Mission Statement................................................................................................................................................................108 
School Program....................................................................................................................................................................108 
School Staff ...........................................................................................................................................................................111 
Student Characteristics.......................................................................................................................................................112 
Finance ..................................................................................................................................................................................122 

School Performance .......................................................................................................................................126 
Evidence of Performance and Progress ...........................................................................................................................126 

Student Academic Performance ..................................................................................................................................126 
Non-Academic Performance ........................................................................................................................................133 

Compliance Review ..................................................................................................................................................133 
Operational Authorizations..........................................................................................................................................138 

Unique Accomplishments ...................................................................................................................................................138 
Unique Accomplishments ...................................................................................................................................................139 
Lessons Learned and Actions Taken Based on Performance Management Framework Data and Program 
Development Review Findings...........................................................................................................................................139 
Reporting Performance Management Framework Information to Students, Teachers, Parents, and the Public
.................................................................................................................................................................................................140 

WILSON & ODESSA BUTLER CAMPUS.................................................................................................................141 
School Description..........................................................................................................................................141 

Mission Statement................................................................................................................................................................141 
School Program....................................................................................................................................................................141 
School Staff ...........................................................................................................................................................................144 
Student Characteristics.......................................................................................................................................................145 
Finance ..................................................................................................................................................................................154 

School Performance .......................................................................................................................................158 
Evidence of Performance and Progress ...........................................................................................................................158 

Student Academic Performance ..................................................................................................................................158 
Non-Academic Performance ........................................................................................................................................164 

Compliance Review ..................................................................................................................................................164 
Operational Authorization ...........................................................................................................................................167 

CAPCS ONLINE ...................................................................................................................................................170 
School Description..........................................................................................................................................170 

Mission Statement................................................................................................................................................................170 
School Program....................................................................................................................................................................170 
School Staff ...........................................................................................................................................................................171 
Student Characteristics.......................................................................................................................................................172 
Governance...........................................................................................................................................................................174 
Finance ..................................................................................................................................................................................181 
Evidence of Performance and Progress ...........................................................................................................................184 

Student Academic Performance ..................................................................................................................................184 
Non-Academic Performance ........................................................................................................................................189 

Compliance Review ..................................................................................................................................................189 
Governance Review..................................................................................................................................................190 

Operational Authorizations..........................................................................................................................................190 
Unique Accomplishments ...................................................................................................................................................190 
Lessons Learned and Actions Taken Based on performance Management Data and Review Findings ..............190 
Reporting Performance Management Framework Information to Students, Teachers, Parents, and the Public
.................................................................................................................................................................................................191 

APPROVED LOCAL EDUCATION AGENCY BUDGET SCHOOL YEAR 2009-2010 ................................192 

COMPLETED ANNUAL REPORT WORKSHEETS ........................................................................................197 



 4 

 
School Year 2009-2010 Board of Trustees 

 
Dorothy I. Height  

Community Academy Public Charter Schools 
 

 
Sue Marshall  
Board Chair, Governance & Finance Committee Member 
 
Affiliation:  
The Community Partnership for the Prevention of the Homeless 
Executive Director 
 
Mailing address: 
3426 16th Street NW, #104 
Washington, DC 20010 
H - 202-667-6180 
O - 202-543-5298 
F - 202-543-5653  
suemarshall@verizon.net 
 
Francis Smith 
Board Vice Chair, Governance Committee Member 
 
Affiliation:  
Chartered Health Inc. 
Senior Vice President & General Counsel 
 
Mailing address: 
7527 12th Street NW 
Washington, DC 20012 
O - 202-408-3988 
C - 202-213-9260 
F - 202-408-0166 
FSmith@chartered-health.com 
 
Pamela Bankett 
Education Committee Member 
 
Affiliation:  
Ernst & Young 
Administrative Manager 
 
Mailing address: 
1324 Randolph Street NW 
Washington, DC 20011 
O - 202-327-6521 
C - 202-745-6395 
Pamela.Bankett@ey.com 



 5 

Greshaun Fulgham 
Board Treasurer (Acting), Finance Committee Member 
 
Affiliation:  
Eagle Bank 
Real Estate Officer 
 
Mailing address: 
1911 2nd Street NW 
Washington, DC 20001 
C - 202-556-8511 
H - 202-276-1407 
gjfulgham@gmail.com 
 
Dr. Dorothy I. Height 
Governance Committee Member  
(Deceased � April 27, 2010) 
 
Affiliation:  
Former President, National Council of Negro Women 
 
Uzma Malik-Dorman 
Audit Committee Chair 
 
Affiliation:  
Thompson, Cobb, Bazilio & Associates, PC 
CPA, Principal 
 
Mailing address: 
7136 Alaska Avenue NW 
Washington, DC 20012 
H - 202-882-9536 
O - 202-778-3454 
F -  202-737-2684 
umalilk@tcba.com 
 
Helen Williams 
Education Committee Chair 
 
Affiliation:  
Retired Educator 
 
Mailing address: 
7222 Central Avenue 
Takoma Park, MD 20912 
H - 301-655-8835 
C - 301-270-8835 
hmwillia@covad.net 
 
 



 6 

Lynne D. Cowan 
Board Secretary 
Dorothy I. Height 
Community Academy Public Charter School 
 
Mailing address: 
5101 44th Street NW 
Washington, DC 20016 
H - 202-362-8789 
F -  202-232-3299 
C - 202-327-1103 
lynden1@earthlink.net 
 
Terry Chili 
Governance Committee Member 
 
Affiliation:  
Comcast 
Regional Manager, Business Services 
 
Mailing address: 
990 Farm Haven Drive 
Rockville, MD 20852   
H - 301-468-0493 
O - 301-294-7665 
C � 443-683-2393 
Terry_Chili@cable.comcast.com 
 
Glegg Watson  
Education Committee Member 
 
Affiliation:  
Retired Businessman, Author 
 
Mailing address:  
1908 Tulip Street N.W. 
Washington, DC 20012  
H - 202-722-0244 
glegg.watson@comcast.net 
 



 7 

 
Charlene West Thomas 
(Elected during the school year) 
Parent Board Member, Education Committee Member 
 
Affiliation:  
Intelsat Corporation 
Senior Administrative Assistant to VP 
 
Mailing address: 
5130 4th Street NE, #201 
Washington, DC 2011 
H - 202-832-3687 
O - 202-944-7184 
C - 202-591-5526 
charlene-west@msn.com 
Howard Woolley 
(Resigned during school year 2009-2010) 
 
Arnold Montgomery 
(Resigned during school year 2009-2010) 
 

 



 8 

 
School Year 2009-2010 School Leaders 

 
Dorothy I. Height  

Community Academy Public Charter Schools 
 

 
Kent B. Amos, Founder/Chief Executive Officer 
Administrative Headquarters 
1351 Nicholson Street, NW 
Washington, DC 20011 
M � 202-234-5437 
F � 202-232-3299 
kentamos@capcs.org 
 
Francis Yasharian, Academy Leader 
Benjamin & Virginia Amos Campus (Amos 1) 
1300 Allison Street, NW 
Washington, DC 20011 
M - 202-723-4100 
F -  202-723-6867 
francisyasharian@capcs.org 
(Resigned at the end of school year 2009-2010) 
 
Tanya Clark, Academy Leader 
Ernest �Bunn� & Helene Amos Campus (Amos 2) 
1351 Nicholson Street, NW 
Washington, DC 20011 
M � 202-723-5136 
F � 202-723-5139 
tanyaclark@capcs.org 
 
Dawn Clemens, Academy Leader � Elementary 
Ernest & Virginia Amos Campus (Amos 3) 
1400 First Street, NW 
Washington, DC 20001 
M � 202-234-2122 
F � 202-232-2166 
dawnclemens@capcs.org 
 
Leonard A. Upson, Vice-President of Education/Interim Academy Leader � Middle School 
Ernest & Virginia Amos Campus (Amos 3) 
1400 First Street, NW 
Washington, DC 20001 
M � 202-234-2122 
F � 202-232-2166 
leonardupson@capcs.org 
 
 



 9 

Dr. Dwayne Williams, Academy Leader � Middle School 
(Terminated during school year 2009-2010) 
 
 
Dr. Maggie Grove, Academy Leader 
Addison & Helen Rand Campus 
33 Riggs Road, NE 
Washington, DC 20011 
M � 202-723-4010 
F � 202-723-4013 
maggiegrove@capcs.org 
 
David D�Ercole, Academy Leader 
Wilson & Odessa Butler Campus 
5 Thomas Circle, NW 
Washington, DC 20005 
M � 202-332-6565 
F � 202-332-1073 
daviddercole@capcs.org 
 
John Tracy Sloane, Academy Leader 
CAPCS Online 
1351 Nicholson Street, NW 
Washington, DC 20011 
M � 202-234-5437 
F �  202-232-3299 
C � 703-887-8078 
jsloane@k12.com 
 

 
 
 



 10 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Annual Report Narratives 
 



 11 

Benjamin & Gladys Amos Campus (Amos 1)  
 

School Description 
 
Mission Statement 
 
The mission of the Dorothy I. Height Community Academy Public Charter Schools (CAPCS) is 
to create a caring learning community where students acquire the knowledge, skills, and habits of 
mind to think critically; to read, write, and listen effectively; to reason mathematically; to inquire 
scientifically; and to develop the social competence that ensures meeting the qualifications for 
acceptance to a competitive high school. 
 
School Program 
 
The Dorothy I. Height Community Academy Public Charter Schools Benjamin & Gladys Amos 
Campus (Amos 1) is a campus located at 1300 Allison Street, NW and consists of two adjacent 
structures.  The main building houses students in the elementary grades 1 through 5. The Annex 
is home to the early childhood classrooms, serving students in from three years of age in 
preschool to five years of age in kindergarten. 
  
All CAPCS campuses share a vision of providing children with the knowledge, skills, and 
attitudes to achieve and to develop their own �Hope s, Dreams, and Opportunities rooted in 
Expectations of Excellence.�  The campuses offer a common standards-based instructional 
program that grounds students in core academic subjects and provides a firm foundation for 
academic and social success using a balanced approach in teaching reading and writing, a 
constructivist, problem-solving approach in math instruction and the Responsive Classroom 
curriculum for classroom climate and effective management.  While maintaining the integrity of 
the CAPCS-wide curriculum and instructional approach, each campus is able to create its own 
identity by emphasizing a particular curricular focus that enhances the instructional program.    
  
As the original CAPCS campus that continues to be the flagship of the Local Education Agency 
(LEA), the Amos 1 Campus offers a curricular focus on the humanities with an emphasis on 
literacy, critical and imaginative thinking, reasoned inquiry, open discussion and an appreciation 
for the ideas of others.  Students are reminded daily of the three school rules of Amos 1: always 
do your best; always respect yourself, others, and the environment; and always exhibit pride, 
honor, and scholarship. 
 
With approximately 40% of the student body in the early childhood program, the Amos 1 
Campus takes special consideration in the education of preschool, pre-kindergarten, and 
kindergarten students.  The goal of the early childhood program is to bring out and develop each 
child’s talents and skills, to encourage independence and decision-making skills, and to lay a 
solid foundation for their school years.  CAPCS early childhood teachers guide children as they 
become more social through interaction with their peers, helping them to master skills such as 
cooperation, sharing, taking turns, and conflict resolution.  CAPCS Amos 1 Campus believes a 
quality child development program is tailored toward skills and activities that are appropriate to 
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the child’s age and stage of development, and allows children more individual choice in how to 
use their time.  
��

At the preschool level, the youngest students enjoy the thematic approach of the BLUEPRINT 
for Early Literacy, developed by the Children�s Literacy Initiative.  Pre-kindergartners practice 
their early literacy skills through the use of the 100 Book Challenge of the American Reading 
Company.  The kindergarten classes at the CAPCS Amos 1 Campus use the Award Reading 
Program, a technology based core reading program that integrates interactive technology and 
print to accelerate reading.  
  
Students who have been identified as special education and/or limited or non-English proficient 
receive specialized instruction designed to increase their academic attainment levels.  In the 
instance of students needing special education services, there is a built-in contingency plan 
depending upon the disability involved.  When students have learning disabilities, the students 
receive Individual Education Plans (IEPs) that reflect their levels and required service hours 
along with an action plan to move them from where they are to where they need to be.  When 
students have social emotional deficits, the students have a specific number of group sessions 
with a designated service provider such as a social worker, counselor, or behavioral 
specialist/interventionist.  Students who need speech services or occupational therapy receive 
services as dictated by the IEP.  In instances where a student�s need is beyond the scope of what 
we are able to provide in order for the student to be academically and socially successful, we 
work with the parents and other stakeholders to find the student a placement that is better 
equipped to serve the student. 
 
For students who are identified as limited or non-English proficient, CAPCS provides a 
collaborative method of instruction.  The English Language Learner teachers work alongside the 
regular classroom teachers, providing a constant flow of information and an ongoing check-in 
process to ensure students are mastering academic content material. 
 
Differentiation of instruction at the early childhood level is key to the CAPCS belief that all 
children develop at differing rates.  For students in the early childhood grades with disabilities, 
the students spend time with their peers working and playing in centers, as well as spending time 
with their SPED teachers with pull-out lessons, ELL students work in whole and small groups in 
their classrooms, participate in inclusion lessons, and sometimes have pull out activities with 
their ESOL teachers.   
 
Across all of the Dorothy I. Height Community Academy Public Charter Schools campuses, 
programming is implemented to support the needs of students and families and instill in students 
a desire to be a contributing member of a society through school and community involvement. 
Along with a solid academic program designed to increase student achievement, the CAPCS 
Amos 1 Campus implements several other key mission-related programs aimed at promoting a 
�caring learning environment� where social-emotiona l skills are recognized and valued as much 
as academic achievement.   
 
Kids House was the seed from which CAPCS grew and remains an integral part of the CAPCS 
Amos 1 Campus.  During school year 2009-2010, CAPCS partnered with Champions Extended 
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Learning to manage the fee-based Kids House before and afterschool program.  Kids House 
provides a safe, caring, and structured environment in the out-of-school time hours.  It provides a 
robust, multi-faceted program that engages students in activities that promote exploration and 
discovery through hands-on activities.  During Kids House, staff offer homework assistance and 
help children expand their academic and social skills. 
 
The CAPCS Amos 1 Campus also is home to a bilingual-staffed Parent Center which organizes 
events throughout the year along with the parent organization.  The Parent Center works with 
parents by providing opportunities for the parents to set an example to students on the 
importance and value of volunteering in the school community.  Additionally, the Parent Center 
serves as the campus� central hub to reach out to families with programs that help parents build 
parenting and vocational skills and identify valuable services and resources that will help nurture 
the social-emotional and academic development of students. 
 
Finally, as a CAPCS campus that serves students not only in elementary school but also 
preschool through kindergarten, the Amos 1 Campus ensures that key mission-related programs 
are implemented specifically for the youngest learners.  Along with using a hands-on, games- 
and arts-based, physical movement-inspired methodology for instruction, the early childhood 
program places special developmentally appropriate emphasis on ways students learn, model, 
and demonstrate social skills.  The early childhood program is supported by a long-standing 
partnership with Wolf Trap. 
 
The CAPCS Amos 1 Campus follows the same calendar year as all other campuses in the 
Dorothy I. Height Community Academy Public Charter Schools LEA.  For school year 2009-
2010, the school year officially began for students on Monday, August 24, 2009 and ended for 
students on Wednesday, June 23, 2010.  Like other CAPCS campuses, the Amos 1 Campus used 
a phase-in process for early childhood students during the first week of school.  This phase-in 
process permitted groups of pre-school, pre-kindergarten, and kindergarten students to spend two 
‰ days in their classroom becoming acclimated to the routines of their new environment before 
the entire class gathered. 
 
During school year 2009-2010, the official instructional day for students was 8:00 AM to 3:45 
PM.  However, many students arrived at school earlier and stayed later, participating in the 
before and afterschool program (later in the year Kids House managed by Champions Extended 
Learning).  This before and afterschool programming opened as early as 6:30 AM and closed as 
late as 6:30 PM. 
  
School Staff 
 
During 2009-2010, key leadership positions at the CAPCS Amos 1 Campus included individuals 
at the Administrative Headquarters as well as school-based personnel.   
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School Year 2009-2010  Amos 1 Campus  

Key Leadership  
 

Dorothy I. Height  
Community Academy Public Charter Schools 

 
 

Kent B. Amos 
Founder/Chief Executive Officer 
 
Gayle Upson 
Director of Curriculum and Instruction 
 
Brenda Bethea 
Director of Compliance 
 
Dr. Marcal Graham 
Director of Assessment 
 
Beryl Hager 
Director of Early Childhood Programs 
 
Francis Yasharian 
Academy Leader 
 
Gillian Pratt 
Assistant Academy Leader 
 
Rachelle Roberts 
Director of Student Services 
 
Frances Brooks 
Director of English Language Learners 
 

 
For the school year 2009-2010, the Amos 1 Campus had a total of 31 teachers.  This total 
included 23 classroom teachers, 1 art teacher, 1 music teacher, 1 physical education teacher, and 
1 science resource teacher, 2 ESOL teachers, and 2 special education teachers.  The Amos 1 
Campus also had 2 coordinators on staff who worked specifically with special education and/or 
student support services as behavioral interventionists and specialists.  Nine classroom teaching 
assistants were assigned to the early childhood classrooms to work with students in grades pre-
school through kindergarten. 
 
During the school year 2009-2010, the average class size at the Amos 1 Campus was 19 students.  
On average, the student teacher ratio for the Amos 1 Campus was 13:1.  This number was 
calculated using data about the regular classroom teachers and the number of teaching assistants 
working directly with students. 
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Thirty out of 31 teachers at the Amos 1 Campus met the No Child Left Behind Act�s Highly 
Qualified Teachers (HQT) requirement.  It is important to note that the one teacher who did not 
was an early childhood teacher.  Preschool and pre-kindergarten teachers are currently not 
required to meet the definition of HQT.  Additionally, all of the Amos 1 Campus coordinators 
are former classroom teachers and each met the requirement for HQT when they were in the 
classroom.  Seven of the nine classroom teaching assistants met the requirement of a HQT 
paraprofessional.  The two who were not HQT were given assistance and guidance on how to 
become HQT and both took the ParaPro Assessment in June 2010.  Their continued employment 
is based on the results of that assessment. 

 
For school year 2009-2010, CAPCS had an overall attrition rate for instructional staff of 37.0%.  
Twenty-five (25) teachers and/or teaching assistants voluntarily resigned from CAPCS during 
the year, and fifteen (15) were terminated involuntarily.  Fourteen (14) teachers and/or teaching 
assistants left the school before the end of school year 2009-2010, and twenty-six teachers chose 
not to or were not asked to renew their CAPCS contracts for SY 2010-2011.  Reasons for 
attrition ranged from individuals moving out of the area; to individuals leaving to attend graduate 
school either in DC or another state; to differences in expectations regarding compensation; to 
termination based on performance and/or attendance. 
 
The Dorothy I. Height Community Academy Public Charter Schools (CAPCS) makes every 
effort to ensure that staff compensation packages are competitive with surrounding jurisdictions 
and other District of Columbia public charter schools.  Compensation is adjusted for educational 
attainment, and during school year 2009-2010, extra duty pay was occasionally available. 
 

School Year 2009-2010 Teachers and Administrator Salary Information 
Salary Range for Teachers $40,000.00 to $60,6000.00 
Average Teacher Salary $52,257.00 
Salary Range for School-based Administrators $60,000.00 to $110,000.00 
Average School-based Administrator Salary $85,000.00 
Salary Range for Central Administrators $75,000.00 to $95,000.00 
Average Salary for Central Administrators $85,000.00 
 
Student Characteristics 
 
A total of 450 students were enrolled in the Amos 1 Campus during the school year 2009-2010.  
As shown in the chart below, student enrollment by grade level has a range from 41 students to 
in 5th grade to 69 students in 1st grade.  After the third grade, the number of enrolled students 
drops considerably.  This is a statistic that the campus will be working to address in SY 2010-
2011. 
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School Year 2009-2010 Amos 1 Campus  
Number of Students Enrolled By Grade Level 

Preschool 57 
Pre-Kindergarten  61 
Kindergarten 61 
1st Grade 69 
2nd Grade 55 
3rd Grade 59 
4th Grade 47 
5th Grade 41 

 
The CAPCS Amos 1 student attrition rate during school year 2009-2010 was negligible.  A total 
of three students transferred out of the school during 2009-2010.  One student was accepted into 
a private school, and the other two students moved out of the District and attended school in 
Maryland. 
 
For school year 2009-2010, the CAPCS Amos 1 Campus had an overall student re-enrollment 
rate of 71.5%.  The re-enrollment rate for the standard grades (3-5) was 65.62% and the student 
re-enrollment rate for the non-standard grades (preschool � 2) was 57.92%.  It is important to 
note that many students did not re-enroll at the CAPCS Amos 1 Campus, but they did �transfer� 
to another CAPCS campus because parents wanted siblings in various grade levels to be at one 
convenient location.  Most frequently the �transfer � was made to the CAPCS Amos 3 Campus 
which served students from preschool through 8th grade in school year 2009-2010.   
 
During school year 2009-2010, the Amos 1 Campus had a student population that consisted 
primarily of two ethnic groups.  Seventy-six percent (76%) of the students at the campus were 
African-American and 22% were Hispanic.  A small percentage of students were identified as 
Asian/Pacific Islander and/or American Indian/Alaskan Native.  The campus had a slightly lower 
percentage of male students to female students at 48% to 52%, respectively.   
 
Approximately 27.5% of the students at the CAPCS Amos 1 Campus were identified as limited- 
and/or non-English proficient students.  Additionally, approximately 4.44% of the students 
received special education services in school year 2009-2010. 
 
 
 
 
 
 
 
 
 
 
 
 

Amos 1 Campus Ethnicity 
Demographics

*Please note that all numbers are rounded to the 
nearest whole number

73%
3%

1%

23%

0%

0%

African-American (non-Hispanic)
Hispanic
Asian/Pacific Islander
Caucasian (non-Hispanic)
American Indian/Alaskan Native
Other

 

Amos 1 Campus Gender 
Demographics

*Please note that all numbers are rounded to 
the nearest whole number

48%
52%

Male Female
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Approximately 50.66% of Amos 1 students were identified as low-income students.  Ninety 
percent (90%) of these students qualified for free lunch, while the other 10% qualified for 
reduced-price lunch. 
 
While the official number of enrolled students at the CAPCS Amos 1 Campus in school year 
2009-2010 was 450 students in grades preschool through 5th, the average daily student 
membership was 425.40 students.   
 
The average daily attendance rate for the CAPCS Amos 1 Campus was 92.17% in school year 
2009-2010.  In an effort to combat the lower average daily attendance rate, the CAPCS Amos 1 
Campus embarked on a campaign to ensure that students came to school each day and on time.  
Letters were sent home to the parents of absent and consistently tardy students and quarterly 
meetings were held with specific parents to discuss the importance of consistent and timely 
attendance and its impact on student achievement in school.   
 
The Amos 1 Campus only served students in grades preschool through 5 in school year 2009-
2010.  Therefore, data regarding PSAT, SAT, Advanced Placement courses, and college 
acceptance rates are not applicable. 
 
Governance 
  
The Amos 1 Campus is governed by the Board of Trustees for the Dorothy I. Height Community 
Academy Public Charter Schools (CAPCS).  By the end of school year 2009-2010, the Board of 
Trustees was officially comprised of 10 members, one of whom is a current CAPCS parent. 
Another Board of Trustees member is a former CAPCS parent whose daughter attended CAPCS 
for both elementary and middle school and who was accepted into and attends the competitive 
Banneker Senior High School.   
 
The CAPCS Board of Trustees experienced a period of transition during school year 2009-2010, 
including the death of the school�s namesake and active member, Dr. Dorothy I. Height in April 
2010.  Additionally two board members resigned during the year.  The Board of Trustees is 
actively working to recruit replacement Board of Trustee members for the upcoming school year. 
 
The following is a listing of the Board of Trustee members, their affiliations, and the committee 
membership each holds. 
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Thompson, Cobb, Bazilio & Associates, PC 
CPA, Principal 
 
Mailing address: 
7136 Alaska Avenue NW 
Washington, DC 20012 
H - 202-882-9536 
O - 202-778-3454 
F -  202-737-2684 
umalilk@tcba.com 
 
Helen Williams 
Education Committee Chair 
 
Affiliation:  
Retired Educator 
 
Mailing address: 
7222 Central Avenue 
Takoma Park, MD 20912 
H - 301-655-8835 
C - 301-270-8835 
hmwillia@covad.net 
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Lynne D. Cowan 
Board Secretary 
Dorothy I. Height 
Community Academy Public Charter School 
 
Mailing address: 
5101 44th Street NW 
Washington, DC 20016 
H - 202-362-8789 
F -  202-232-3299 
C - 202-327-1103 
lynden1@earthlink.net 
 
Terry Chili 
Governance Committee Member 
 
Affiliation:  
Comcast 
Regional Manager, Business Services 
 
Mailing address: 
990 Farm Haven Drive 
Rockville, MD 20852   
H - 301-468-0493 
 
 
O - 301-294-7665 
C � 443-683-2393 
Terry_Chili@cable.comcast.com 
 
Glegg Watson  
Education Committee Member 
 
Affiliation:  
Retired Businessman, Author 
 
Mailing address:  
1908 Tulip Street N.W. 
Washington, DC 20012  
H - 202-722-0244 
glegg.watson@comcast.net 
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Charlene West Thomas 
(Elected during the school year) 
Parent Board Member, Education Committee Member 
 
Affiliation:  
Intelsat Corporation 
Senior Administrative Assistant to VP 
 
Mailing address: 
5130 4th Street NE, #201 
Washington, DC 2011 
H - 202-832-3687 
O - 202-944-7184 
C - 202-591-5526 
charlene-west@msn.com 
 
Howard Woolley 
(Resigned during school year 2009-2010) 
 
Arnold Montgomery 
(Resigned during school year 2009-2010) 
 

 
During school year 2009-2010, the CAPCS Board of Trustees was aided by a Parent Advisory 
Panel.  The Parent Advisory Panel met with Board of Trustee members, particularly the Board 
Secretary.  They discussed challenges and successes at individual campuses as well as for the 
entire Local Educational Agency.  The guidance and opinions of the Parent Advisory Panel was 
sought on a variety of issues such as the usefulness of the CAPCS website for parents to the 
transition of the before and afterschool program, Kids House, to the management of an external 
vendor to the reasons why kids weren�t eating the new, healthier, fresher school lunches. 
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The following is a listing of the names and campus affiliations of each member of the 2009-2010 
Parent Advisory Panel.  Please note that a representative of the Amos 1 Campus served on the 
Parent Advisory Panel. 
 

School Year 2009-2010 Parent Advisory Panel 
 

Dorothy I. Height  
Community Academy Public Charter Schools 

 
 

Marilyn Hypolite 
 
Campus Affiliation: 
Benjamin & Gladys Amos Campus (Amos 1)  
 
 
Jeanette Staton 
 
Campus Affiliation:  
Ernest & Virginia Amos Campus (Amos 3) 
 
Jonna Holden 
 
Campus Affiliation:  
Ernest & Virginia Amos Campus (Amos 3)  
 
Charlene West-Thomas 
Board of Trustees Parent Member 
 
Campus Affiliation:  
Addison & Helen Rand Campus 
 
Cassandra Wint 
 
Campus Affiliation:  
Wilson & Odessa Butler Campus  
 

 
Members of the Dorothy I. Height Community Academy Public Charter Schools Board of 
Trustees participated in several training sessions, conferences, and retreats during school year 
2009-2010.  These sessions, trainings, conferences, and retreats were helpful in increasing the 
understanding of the role of the Board of Trustees as the governing and oversight organization of 
CAPCS.  The sessions covered a broad range of topics from fundraising and development issues 
to specific governance issues such as best practices in recruitment, retention, and enrollment to 
the future of CAPCS. 
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School Year 2009-2010  
Listing of Board Trainings, Retreats, Conferences, and Facilitated Work Sessions 

 
Training, 

Conference, 
or Retreat 

Name 

Date(s) Attended Sponsor/ 
Facilitated Location Attendees 

Specific 
Topics 

Covered 

CAPCS 
Leadership 
Retreat 

July 28 � 29, 2009 CAPCS Senior 
Leadership 

Bolger Center 
Hotel, 9600 
Newbridge Dr, 
Potomac, MD 
 

Lynne Cowan CAPCS 
philosophy, 
mission, 
organization, 
continuous 
improvement 
strategies 

Seminar on 
Fundraising 
Basics 

October 1, 2009 
October 6, 2009 

Friends of 
Choice in 
Urban Schools 

Arnold & Porter  
555 � 12 th Street, 
NW, 
Washington, DC 

Lynne Cowan Annual Fund 
Campaigns, 
general 
fundraising 
strategies 

Governance 
Workshops 

September 14, 2009 
October 2, 2009 
November 19, 2009 
December 10, 2009 
January 11, 2010 
January 12, 2010 
February 17, 2010 
February 18, 2010 
April 15, 2010 

DC Public 
Charter School 
Board 

3333 � 14 th 
Street, NW 
Washington, DC 

Sue Marshall 
Lynne Cowan, 
Francis Smith  
Helen Williams 
Terry Chili 
 

Board 
development; 
strategic 
planning;  
leadership and 
school 
performance 
evaluation;  
parent 
satisfaction;  
leadership 
succession 

CAPCS 
Board of 
Trustees 
Retreats 

April 24, 2010 
May 22, 2010 

CAPCS Board 
of Trustees, 
Facilitated by 
Connie 
Spinner 

Kellogg 
Conference 
Center, 800 
Florida Avenue, 
NE, Washington, 
DC 

Full Board of 
Trustees 
Participation 

Key issues 
confronting the 
Board; roles 
and 
responsibilities 
of the Board, 
new procedures 
implemented 
by PCSB; 
progress 
discussion of 
key actions 
required with 
90 days  
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Finance  
Amos 1 Campus Budget 
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During the school year 2009-2010, individual CAPCS campuses, such as Amos 1, did not 
receive campus specific donations and/or in-kind donations.  Monetary contributions and in-kind 
donations were made at the Local Educational Level (LEA) to serve the needs of students across 
campuses.  Below is a listing of the donors and grantors that contributed monetary or in-kind 
donations having a value equal to or exceeding $500 during school year 2009-2010. 
 

School Year 2009-2010 
Listing of Donors and Grantors 

 
Donor/Grantor Contributed Value 

 
Capitol Office Solutions 
9065 Guiford Road 
Columbia, Maryland 21046 
 

$1,000.00 

 
Aetna Foundation, Inc. 
Farmington Avenue 
Hartford, Connecticut 06156 
 

$25,000.00 
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School Performance 
 
Evidence of Performance and Progress 
 
Student Academic Performance 
 
Analysis of the school year 2009-2010 assessment data revealed, pronounced CAPCS 
LEA/campus-wide areas in need of improvement in reading and mathematics.  Many of the 
CAPCS campuses demonstrated areas of serious concern as evidenced by results from the spring 
2010 District of Columbia Comprehensive Assessment System (DC-CAS).  Reading scores 
improved at the Amos 1 Campus, but not sufficiently to make the AYP target or safe harbor. 
Like other CAPCS campuses, the Amos 1 Campus showed a negative trend in student 
proficiency in mathematics as measured by the DC-CAS. In short, there are some obvious gaps 
in student learning that must be addressed in order to improve student achievement in both 
reading and mathematics at the Amos 1 Campus. Finally, another area of deep concern to the 
Amos 1 Campus, and the CAPCS LEA as a whole, is the correlation between average daily 
attendance and student performance on the DC-CAS.  
 
Moving forward into school year 2009-2010, CAPCS LEA/campus-wide has adopted the Data 
Wise improvement process in order to address gaps in teaching and assessment.  Through careful 
analysis, observation, and evaluation of instructional and non-instructional data, CAPCS learned 
that classroom teachers were not engaging in rich discussions around data and collaborating on 
areas of instructional weakness in order to implement activities and best-practices that positively 
impact student learning.  While there may have been a few instances of this type of dialogue 
occurring on various campuses, including Amos 1, it was not standard practice to analyze data 
on an ongoing basis so that solutions could be identified and implemented to improve instruction 
and increase student achievement.   The Data Wise process emphasizes �digging� into the data 
and re-examining instruction to ensure the students actually learn content material and master 
necessary skills.  

 
 

 
School Year 2009-2010 Amos 1 Campus 

DC-CAS Proficiency Levels and Annual Yearly Progress (AYP) Status 
 

Assessment Content Area 
 

 
Amos 1 Campus 

 
 

 
READING 

AYP Target: 73.7% 

 
MATH 

AYP Target: 70.1% 

AYP Status 

AYP TOTAL 2009 47.79% 57.35% 
School 

Improvement � 
Year 2 

AYP TOTAL 2010 52.94% 49.46% 
CORRECTIVE 

ACTION 
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As a second year school in need of improvement during school year 2009-2010, the CAPCS 
Amos 1 Campus was required to provide activities, strategies, and interventions related to the 
School Improvement Plan.  Overall, the CAPCS LEA was provided with federal Title I funding 
to support 57 students receiving Supplemental Educational Services (SES).  (Please note the SES 
funds were divided between two campuses that were required to provide this academic 
intervention to students.)  At the Amos 1 Campus, twenty-four students in grades 3 through 5 
participated in the SES program.  While this number of students enrolled in the SES program 
appears to be robust, a challenge ensued when students began to drop out of the program, not 
attending their tutorial sessions on a regular basis.  While Amos 1 Campus staff continued to 
contact parents and encourage students to attend the SES program, it became apparent that the 
students were not going to attend for a variety of reasons.  During the second semester, second 
grade students were offered an opportunity to participate in the SES program. 
 
An additional academic intervention funded through federal Title I funds was the Voyager 
program.  The Voyager program was designed to be a reading intervention program for 1st and 
2nd grade students.  A total of 27 students participated in this program.  The outcomes of the 
program were more successful because the Voyager program occurred during the regular school 
day, and student attendance could be easily monitored and controlled. 
 
 

 
School Year 2009-2010 Amos 1 Campus 

Performance Management Framework Gateway Data 
 

Grade Level 
Content Area Campus 

Percent Meeting or 
Exceeding 

Proficiency Targets 

Actual Number of 
Proficient and 

Advanced Students 

3rd Grade  
Reading 

           
Amos 1 Campus 

 
54% Proficient 

 
19 Proficient 
12 Advanced  

3rd Grade 
Reading  

   
All CAPCS 
Campuses 

 
43.2% Proficient 

89 Proficient 
34 Advanced 

 
Overall, CAPCS 3rd grade reading scores are an area of concern at each campus.  The DC-CAS 
data indicates critical interventions are needed at many campuses to in order to improve reading 
proficiency as measured by the required DC standardized assessment.  The 3rd grade data also 
indicates that further analysis, observation, and evaluation of the academic instruction in the 
early childhood/non-standard grades is warranted in order to help determine whether or not 
students are academically prepared to start third grade.  The Amos 1 Campus instructional and 
non-instructional practices are in need of additional focused analysis to get a better 
understanding of the effectiveness of instructional supports, quality of instruction, and any other 
underlying issues that may be negatively impacting student learning and achievement. 
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School Year 2009-2010 Amos 1 Campus 
Leading Indicator 

Campus Attendance Rate Met AYP Target? 
AYP Target: 90.3% 

Amos 1 Campus 91.4% Yes 
All CAPCS Campuses 90.68% Yes 

 
Collectively the Dorothy I. Height Community Academy Public Charter Schools had an 
attendance rate of 90.68%, just making the threshold for Adequate Yearly Progress (AYP).  The 
Amos 1 Campus had a slightly better attendance rate than CAPCS� overall attendance rate.  
However, at 91.4% the attendance rate is still not as high as is needed to ensure that attendance is 
not impacting the academic achievement of students at the Amos 1 Campus.  Therefore, 
intentional and focused intervention strategies must be implemented in order to ensure that all 
students are in school on a regular basis so that they may receive valuable instructional time.  
Attendance is a primary precursor to academic achievement, and consequently, incentives must 
help families ensure that students arrive at school at a higher rate throughout the course of the 
school year. 
 
The Dorothy I. Height Community Academy Public Charter Schools uses the Terra Nova 
Assessment as the mission-specific indicator for the Performance Management Framework 
because it provides additional tools and opportunities for each campus to measure students 
thinking, reasoning, and reading and mathematical skills. The Terra Nova is a norm-referenced 
test.  It allows CAPCS to obtain data in order to compare kindergarten through 8th grade students 
across various groupings and determine if students are making progress as compared to  
their peers in other school districts. 
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The average Terra Nova Assessment NCE score is 50.  The CAPCS Amos 1 Campus data 
indicates show that most grade levels at the campus fall below the national average.  Only in 3rd 
grade did Amos 1 Campus students score above the national average.  Particular focus needs to 
be placed on the school year 2009-2010 second grade students who scored consistently lower 
than all other grade levels at the Amos 1 Campus.  The rigor of the instruction must be examined 
and interventions put into place to assist students in both reading and math. 
 
The mission-specific indicator for the non-standard Performance Management Framework that 
CAPCS uses is the Core-Knowledge Pre-School Assessment Tool (CK-PAT).  The CK-PAT is 
administered campus-wide to pre-school and pre-kindergarten students.  Data obtained from this 
reliable and valid assessment tool allows CAPCS to measure school readiness and determine if 
students are gaining age-appropriate skills in reading and mathematics for early childhood. The 
CK-PAT measures competency in the following domains for 3 and 4 year old students: 
Emerging Literacy, Children�s Literature, Mathematical Reasoning & Number Sense, Scientific 
Reasoning and the Physical World, Oral Language, Autonomy & Social Skills. The CK-PAT is 
administered three times a year at CAPCS.  These administrations are held in the months of 
October, February, and May and students are identified as either �Not yet� competent (NY), 
�Progressing� towards competency (P), or �Competent � (C) in their mastery of each assessed 
skill.   

School Year 2009-2010 Amos 1 Campus 
Summary of Terra Nova Scores  

READING 
NCE Scores 

MATH 
NCE Scores 

Grade Amos 1 Campus 
All CAPCS 
Campuses 

Amos 1 Campus 
All CAPCS 
Campuses 

K 39 44.48 41.4 43.56 

 
1 

 
39.3 

 
34.88 

 
42.1 

 
37.88 

 
2 
 

 
38.3 

 
40.34 

 
39.3 

 
47.16 

 
3 

 
48.7 

 
44.38 

 
53.1 

 
44.94 

 
4 

 
44.8 

 
47.68 

 
42.0 

 
44.84 

 
5 
 

 
39.6 

 
35.45 

 
 

47.1 

 
 

40.1 

ALL Campus 
Total NCE 

Score 

 
41.6 

 
43.2*  

Includes K�8 th 
grade data 

 
44.1 

 
43.08* 

Includes K�8 th grade 
data 



 32 

�

 The CK-PAT charts displayed here show the �Compete nt� scores for the May tests. 
 

School Year 2009-2010 Amos 1 Campus 
Core Knowledge Preschool Assessment Data 

 Literacy Math 
Preschool 87.3% 84.3% 

Pre-Kindergarten  83% 90% 
 

The CK-PAT Level 1 assessment data indicates that students made significant progress in both 
math and literacy skills.  In the fall of the year only 13% of Amos 1 Campus students were 
competent in the math skills that were assessed, and in the spring of the year 84% of these 
students had reached competency.  This number might have been even higher but for one of the 
three preschool teachers who was ineffective with her instructional practices � only 72% of her 
students scoring competent.  That teacher was not invited to return to CAPCS for the 2010-2011 
school year.  There was strong progress also shown with the literacy skills of Amos1 Campus 
preschoolers.  Only twenty-three percent (23%) of preschool students were competent in literacy 
skills assessed in the fall, while 90% of these students were competent in the spring assessment.  
Again we believe that this number would have been higher, except for the 78% competency 
scores of the same ineffective teacher. 
 
Using the CK-PAT Level II assessment three times this year with Amos 1 Campus pre-
kindergarten students, again students made significant progress in both math and literacy skills. 
Competency with math skills went from 39% in the fall to 90% in the spring.  With literacy 
skills, competency rates rose from 20% in the fall to 83% in the spring. Once again, the teacher 
whose students had competency rates in the 70s and low 80s had been deemed ineffective, and 
was not invited to return for the 2010-2011 school year.   
 
CAPCS realizes that veteran teachers who are well trained will do a much better job of helping 
students achieve at high levels.  CAPCS has taken steps to replace teachers who have proven to 
be ineffective and are using more thorough practices in recruiting, interviewing, and retaining 
outstanding teachers. 
 
Special Education  
 
The 34 students receiving special education services at the Amos 1 Campus of the Dorothy I. 
Height Community Academy Public Charter Schools were assigned courses in all subject areas 
of general education and are supported not only by the assigned certified classroom teacher but 
also by a certified special education teacher as prescribed by each student�s IEP.  Services could 
include small group/resource or inclusion classroom settings as well as consultative support for 
the student.  Direct instruction focuses on specific goals in areas of need as described in each 
student�s IEP.  Progress toward mastery of IEP goals is monitored through the progression of the 
student through the mastery based general curriculum as well as deriving the percentage towards 
IEP goal mastery via redlining the student�s IEP.  Redlining is a data driven process based upon 
obtaining the average of student test and work in order to derive the percentage towards IEP goal 
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mastery. Student progress is also measured by the use of our interactive portfolio assessment, 
which tracks student progress based on work samples specific to IEP goal implementation. The 
following graphs exhibit trends in progress of each student towards their IEP goals in the core 
course areas of Math and Language Arts.  Overall, students made significant progress within the 
general curriculum. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CAPCS students receiving specialized instruction are also given the opportunity to participate in 
the Wilson Reading Program in the Fall as well as the Spring of the school year 2009-2010.  This 
language based program was taken by each student in their special education resource classroom.  
The results of this program as evidenced by the graphs below show an overall trend toward 
growth in the area of reading for the CAPCS students receiving special education services and 
mixed results in the area of math which have led our staff to focus our efforts on effective math 
interventions.  Student progress is measured in the following domains: not addressed, no 
progress, making progress, and achieved.  
 
English Language Learners 
 
In order to meet the diverse needs of the English Language Learners enrolled in the CAPCS 
Local Education Agency (LEA), a variety of diagnostic and assessment tools are used to 
monitor, guide, and ensure instruction is leading towards Fluent English Proficiency and 
increased academic achievement.  In the early childhood grades, beginning of the school year 
diagnostic assessments are given to pre-school and pre-kindergarten students.  The mid- and end-
of-the-year CK-PAT literacy scores and the spring ACCESS assessment results are used as data 
points for kindergarten students.   
 
 Upon entering pre-school, students take the Pre-IPT test to determine whether they will receive 
services or if they will simply be monitored.  A score of �A� or �B� indicates that a student will 
receive services.  Similarly, upon entering pre-kindergarten, students take the K-WAPT, with a 
score of 28 or less indicating a need for services.  In addition to formal assessments, CK-PAT 
student data is used to evaluate the effectiveness of instructional practices with English 

Amos 1 Progress toward IEP goals 
(Reading)

Achieved, 
65%

Making 
Progress 

32%

No 
Progress 

3%

 

Amos 1 Progress toward IEP Goals 
(Math)

Making 
Progress, 

45%

Achieved, 
52%

No 
Progress, 

3%
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Language Learners preschool and pre-kindergarten grades. The CK-PAT test evaluates student 
mastery of Core Knowledge skills, with the scores reflecting the percentage of skills that have 
been mastered. The ACCESS assessment for English Language Learners is a summative formal 
assessment which is used to chart and measure English Language Proficiency. Every student 
receiving English Language Learner services from kindergarten and in grades beyond must take 
the ACCESS assessment and score a 5.0 or better to exit the CAPCS English Language Learners 
program.  
 
Of the twenty-seven kindergarten students at the Amos 1 Campus receiving English Language 
Learner services during school year 2009-2010, 10 scored Fully English Proficient (5.0 or above) 
on the spring 2010 ACCESS assessment administration. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
The CAPCS Amos 1 Campus tested 69 elementary level English Language Learner (ELL) 
students in school year 2009-2010.  When data was available, student ELL growth was measured 
against the previous year�s ACCESS Assessment score for the student.  In cases where students 
may not have had 2008-2009 ACCESS Assessment scores on file, a WAPT Assessment was 
given to the student to determine their appropriate ELL status, and the 2009-2010 ACCESS 
Assessment is used as the benchmark for English Language Proficiency.  Of the 69 students 
testes for ELL, 22 students (31.88% of the students) were determined Fully English Proficient 
and 21 students (30.43% of the students) made at least one year�s ELP growth.   
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 School Year 2009-2010 Amos 1 Campus  

ACCESS Assessment Growth (Grades K-5)
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Non-Academic Performance 
 
Compliance Review 
 
The CAPCS Gladys & Benjamin Amos Campus (Amos 1) did not have a 2009-2010 Compliance 
Review.  The campus continued to work on compliance requirements identified in the most 
recent campus compliance review.  Many of these issues are outlined below in the Governance 
Review.�
 
Governance Review 
 
The Gladys and Benjamin Amos Campus (Amos 1), the flagship campus of the CAPCS system, 
has grown since it opened in 1998 to accommodate 450 students during the school year 2009-
2010 in grades preschool through 5th. The CAPCS Board of Trustees (Board) has taken a number 
of actions that directly address the issues and recommendations set forth in Program 
Development Reviews of the Amos 1 campus.   
 
During the school year, a Parent Advisory Panel was organized to provide another forum for 
parents from the various campuses to discuss with Board members issues directly impacting their 
children, including those that affect parent/student satisfaction and re-enrollment decisions at 
Amos 1. One of the panel members joined the Board during the year and will continue to serve 
in the 2010-2011 school year. 
 
In the upcoming year, the Parent Advisory Panel will assist in devising parent involvement 
activities that can be implemented school wide.  To specifically support parent participation, the 
Amos 1 campus has its own parent center which was established to provide a venue to support 
parental involvement and the parent organizations, including the P-Cat (Parent Community & 
Teacher).  With assistance from the campus parent coordinator, a number of activities were held 
throughout the year designed to promote parental involvement and provide parents with learning 
strategies they could implement at home to support classroom instruction.   
 
As part of the overall school effort to increase communication with the parents at Amos 1 and 
throughout the school community as well as with the outside community, CAPCS has 
commenced a project to completely redesign its internet website for implementation by mid-Fall 
2010.  The redesigned website will provide the Board with an additional platform to inform 
parents, teachers and the at-large community of its actions and decisions that directly affect the 
school. 
 
To address the need to increase Board effectiveness and recruitment, the Board members 
gathered over two weekends at a retreat with a facilitator to review the Board�s governance 
practices and to plan timelines for formulating and implementing specific governance tools, 
including strategic planning, succession/retention plan, CEO and management company 
performance evaluation instrument and school monitoring processes.   A computer based 
performance evaluation tool will be implemented for the 2010-2011 school year to provide a 
means to review the performance of the CEO/founder of the school on an annual basis.  A 
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leadership succession plan is being developed that will outline selection, growth and retention 
plan for current professionals and guidelines for phasing leadership transitions.  Throughout the 
year, the Board considered approaches to address the issue of teacher satisfaction and retention 
resulting in the funding for additional professional staff to provide assistance to teachers in 
addressing remedial, behavioral and social emotional needs of students for the upcoming school 
year. 
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Operational Authorizations 
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Unique Accomplishments 
 

The CAPCS Amos 1 Campus had several unique accomplishments throughout school year 2009-
2010.  The following are just a few of the highlights of the year. 
 
Honoring Dr. Dorothy I. Height.  Students from the Amos 1 campus presented a play based on 
the life and times of famed civil rights leader Dr. Dorothy I. Height, for whom CAPCS is named. 
The project was made possible by a grant to two Amos 1 teachers.  In preparing for the play, 
students explored the music, art, writing and political culture that helped form what became a life 
of singular accomplishment. After weeks of auditions and rehearsals, the play was staged at the 
Eckstine-Ellington Theatre at the Amos 3 campus. A reporter from NewsCenter 4, the local NBC 
affiliate, did a piece on the students� efforts that was broadcast on the local evening news.  There 
was poignancy in the timing of the play, which had its debut shortly after the passing of Dr. 
Height.  She was an active member of the school community and everyone had CAPCS had 
hoped she would have a front row seat. 

 
Family Literacy Night was held to promote parental involvement and to provide parents with 
strategies they could use at home to promote literacy.  Students and parent received books to add 
to their own personal home libraries.  A Family Math Night was similarly organized.  Parents 
went from classroom to classroom learning techniques to reinforce math at home.  Both events 
were very successful and well attended. 

 
As part of Read Across America Day, the CAPCS Amos 1 Campus celebrated Dr. Seuss� 
birthday with a variety of activities organized around literacy.  Students and faculty dressed as 
their favorite literary characters.      
 
Community Outreach/philanthropy.  As an LEA, CAPCS continued its outstanding record of 
generosity by organizing and participating in various charitable activities.  Every campus, 
including the Amos 1 Campus, exceeded its goal in the annual Pennies for Patients campaign 
sponsored by the Leukemia and Lymphoma Society, raising a combined total of $4,264.11, three 
times the amount of the previous year.  Additionally, the Amos 1 Campus, like other CAPCS 
campuses, conducted their own Walk for the Homeless which benefits the N Street Shelter.  
Other charitable campaigns at CAPCS included collection efforts for Haitian relief and a breast 
cancer walk.   

Lessons Learned and Actions Taken Based on Performance Management Framework Data 
and Program Development Review Findings 
 
The Dorothy I. Height Community Academy Public Charter Schools has carefully reviewed and 
analyzed the 2009-2010 Performance Management Framework (PMF) data and most recent 
campus Program Development Review (PDR) findings to develop, implement, and inform both 
instructional and non-instructional policies, practices, procedures, and activities.  This work will 
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help increase student achievement and organizational effectiveness in the upcoming school year 
2010-2011.  Specifically, the CAPCS Amos 1 Campus will:  
  

1. Focus instructional best practices at the early childhood and elementary levels by making 
clear distinctions in programming.  The early childhood program at the Amos 1 Campus 
will be led by a campus coordinator, specifically trained and with professional experience 
working with students in grades preschool through kindergarten.  The coordinator will 
help to ensure that the kindergarten students are ready for the academic rigors of the 
elementary program.  The elementary campus will also be under the direct supervision of 
an elementary school specialist. 

2. Implement the Data Wise process for data analysis and collegial discussion of assessment 
data to determine �next steps� in instruction. 

3. Use non-fiction trade books to integrate science and social studies content into literacy 
and math instructional time-blocks.  Students will have opportunities to apply scientific 
knowledge through investigations in science and experience with the scientific process 
with the support of science specialists. 

4. Refine plans, including incentives, to improve staff and student attendance to assure 
consistency in the educational program. 

5. Increase staffing in special education to include more teachers, a social worker, 
counselor, and a school psychologist to assure consistent provision of services to students 
and families with special needs.  

6. Initiate the Amos 1 Campus as a �lab-site.�  Many t eachers at Amos 1 are beginning their 
third year in training to serve as facilitators of the �lab-site.�  The intention of the training 
is to help the Amos 1 Campus teachers make public their instructional practices in 
Readers� and Writers� Workshop and constructivist m ath practices.  The Amos 1 Campus 
teachers will open their classrooms to colleagues across CAPCS campuses as they model 
specific structures and strategies related to these best practices in literacy and math. 

 
The CAPCS early childhood programs, including the Amos 1 Campus, attempted to use a 
different data collection tool, CK-PAT Software Management System during school year 2009-
2010.  CAPCS found after the fall assessment results had been input into the tool that the tool 
was not going to be as useful as had been anticipated.  Results were not able to be generated by 
grade level or by campus, and teachers had difficulty using the system.  There was also difficulty 
printing out results and tables.  As a result, CAPCS early childhood programs worked to improve 
the existing Excel spreadsheet data collection tools, and changed back to the original method of 
data collection, with the improvements.  The improved spreadsheets are much more user-
friendly, and allow charts and graphs to be developed that visually show student data. 
 
While there have not been any specific program changes or improvements suggested for the 
early childhood program, CAPCS Amos 1 Campus will continue to emphasize the social skills 
goals suggested in the Core Knowledge Preschool Sequence, and will assess these skills using 
the CK-PAT.  Two Parent Coordinators have been reassigned to specifically work with early 
childhood parents in easing the transition from pre-kindergarten to kindergarten, and from 
kindergarten to first grade. 
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Reporting Performance Management Framework Information to Students, Teachers, 
Parents, and the Public 
 
Performance Management Framework information will be shared with students, teachers, 
parents, and the public in a variety of ways.  The information will be made available at the 
Annual CAPCS Convocations held in early September of each year as well as individual Back 
To School Nights.  CAPCS is redesigning its website for school year 2010-2011 and it is 
anticipated that a phased-in launch will begin October 2010.  Included in the website redesign is 
an enhanced website section to report on the progress and accomplishments of the CAPCS LEA 
as well as individual campuses and programs.  Data walls will be posted at all campuses so that 
the information will be accessible to stakeholders.  Finally, CAPCS is in the process of 
reviewing best practices in information dissemination to stakeholders, and we are considering 
publishing a modified and much abbreviated Annual Report that can be used in information 
sharing activities. 
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Ernest �Bunn� & Helene Amos Campus (Amos 2) 
 
School Description 
 
Mission Statement 
 
The mission of the Dorothy I. Height Community Academy Public Charter Schools (CAPCS) is 
to create a caring learning community where students acquire the knowledge, skills, and habits of 
mind to think critically; to read, write, and listen effectively; to reason mathematically; to inquire 
scientifically; and to develop the social competence that ensures meeting the qualifications for 
acceptance to a competitive high school. 
 
School Program 

 
Located at 1351 Nicholson Street, NW, the Dorothy I. Height Community Academy Public 
Charter Schools Ernest �Bunn� & Helene Amos Campus (Amos 2) is a campus that serves early 
childhood students from three years of age in preschool to five years of age in kindergarten. 
 
All CAPCS campuses share a vision of providing children with the knowledge, skills, and 
attitudes to achieve and to develop their own �Hope s, Dreams, and Opportunities rooted in 
Expectations of Excellence.�  The campuses offer a common standards-based instructional 
program that grounds students in core academic subjects and provides a firm foundation for 
academic and social success using a balanced approach in teaching reading and writing, a 
constructivist, problem-solving approach in math instruction and the Responsive Classroom 
curriculum for classroom climate and effective management.  While maintaining the integrity of 
the CAPCS-wide curriculum and instructional approach, each campus is able to create its own 
identity by emphasizing a particular curricular focus that enhances the instructional program.    

At the CAPCS Amos 2 Early Childhood Campus students expand their cognitive and social 
development through an arts-infused, project-based approach to instruction inspired by the world 
renowned Reggio Emilia early childhood program from Italy. The Reggio approach to teaching 
young children puts the natural development of children as well as the close relationships that 
they share with environment at the center of its philosophy.  The teacher is considered a co-
learner and collaborator with the child and not just an instructor. Teachers are encouraged to 
facilitate the child’s learning by planning activities and lessons based on the child’s interests, 
asking questions to further understanding, and actively engaging in the activities alongside the 
child, instead of sitting back and observing the child learning.  The organization of the physical 
environment is crucial to Reggio Emilia’s early childhood program, and is often referred to as the 
child’s "third teacher".  The preschools are generally filled with indoor plants and vines and in all 
cases, the environment engages the viewer.  Curriculum planning and implementation revolve 
around open-ended and often long-term projects that are based on the reciprocal nature of 
teacher-directed and child-initiated activity. All of the topics of interest are given by the children.  
The children are encouraged to depict their understanding through one of many symbolic 
languages, including drawing, sculpture, dramatic play, and writing.  Activities promote creative 
expression and curiosity about their world.   
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The CAPCS early childhood program at Amos 2 is built upon the framework of the Responsive 
Classroom, the social curriculum that under girds all learning experiences. The social curriculum 
is as important as the academic curriculum in developing social competence.  The curriculum is 
organized around the Core Knowledge Preschool Curriculum and K-8 Curriculum, which is 
aligned with the District of Columbia Office of the State Superintendent of Education�s District 
of Columbia Office of the State Super indent of Education�s for Early Literacy, Math, Science, 
Social Studies, Art, Music, Physical Education, Foreign Language (Spanish), and Technology. 

The  goal  of the Amos 2 Campus early childhood programming is to bring out and develop each 
child’s talents and skills, to encourage independence and decision-making skills, and to lay a 
solid foundation for their school years.  Children are guided as they become more social through 
interaction with their peers, mastering important skills such as cooperation, sharing, taking turns, 
and conflict resolution.  This quality child development program is tailored toward skills and 
activities that are appropriate to the child’s age and stage of development, and allows children 
more individual choice in how to use their time.  
 
The Amos 2 Campus participates in the Wolf Trap Residency Program which brings area 
performing artists into the classroom to work with students and teachers as they explore music, 
dance, drama, and poetry. Whether it’s banging out the syllables of a child’s name on a drum, 
dramatizing a story to improve comprehension, or recognizing the beginning, middle, and end of 
a story, the links between the arts and emergent literacy are numerous. 
�

At the preschool level, students enjoy the thematic approach of the BLUEPRINT for Early 
Literacy, developed by the Children�s Literacy Initiative.   Pre-kindergartners practice their early 
literacy skills through the use of the 100 Book Challenge of the American Reading Company.  
This school year kindergarten classes piloted the AWARD Reading Program, which is a 
technology based core reading program that integrates interactive technology and print to 
accelerate reading. 
 
To help students to reason mathematically, the Amos 2 Campus uses the Number Worlds 
Program, authored by Doug Clements, at the PK3 level.  At both the PK4 and K levels students 
use the Everyday Math Program. 
�

Students who have been identified as special education and/or limited or non-English proficient 
receive specialized instruction designed to increase their academic attainment levels.  In the 
instance of students needing special education services, there is a built-in contingency plan 
depending upon the disability involved.  When students have learning disabilities, the students 
receive Individual Education Plans (IEPs) that reflect their levels and required service hours 
along with an action plan to move them from where they are to where they need to be.  When 
students have social-emotional deficits, the students have a specific number of group sessions 
with a designated service provider such as a social worker, counselor, or behavioral 
specialist/interventionist.  Students who need speech services or occupational therapy receive 
services as dictated by the IEP.  In instances where a student�s need is beyond the scope of what 
we are able to provide in order for the student to be academically and socially successful, we 
work with the parents and other stakeholders to find the student a placement that is better 
equipped to serve the student. 
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For students who are identified as limited or non-English proficient, CAPCS provides a 
collaborative method of instruction.  The English Language Learner teachers work alongside the 
regular classroom teachers, providing a constant flow of information and an ongoing check-in 
process to ensure students are mastering academic content material. 
 
Differentiation of instruction at the early childhood level is key to the CAPCS belief that all 
children develop at differing rates.  For students in the early childhood grades with disabilities, 
the students spend time with their peers working and playing in centers, as well as spending time 
with their SPED teachers with pull-out lessons, ELL students work in whole and small groups in 
their classrooms, participate in inclusion lessons, and sometimes have pull-out activities with 
their ESOL teachers.   
 
Across all of the Dorothy I. Height Community Academy Public Charter Schools campuses, 
programming is implemented to support the needs of students and families and instill in students 
a desire to be a contributing member of a society through school and community involvement. 
Along with a solid academic program designed to increase student achievement, the CAPCS 
Amos 2 Campus implements several other key mission-related programs aimed at promoting a 
�caring learning environment� where social-emotiona l skills are recognized and valued as much 
as academic achievement. 
   
Kids House was the seed from which CAPCS grew and remains an integral part of the CAPCS 
Amos 2 Campus.  During school year 2009-2010, CAPCS partnered with Champions Extended 
Learning to manage the fee-based Kids House before and afterschool program.  Kids House 
provides a safe, caring, and structured environment in the out-of-school time hours.  It provides a 
robust, multi-faceted program that engages students in activities that promote exploration and 
discovery through hands-on activities.  During Kids House, staff offer homework assistance and 
help children expand their academic and social skills. 
 
The CAPCS Amos 2 Campus also is assisted by a bilingual staff member of the Parent Center 
located at Amos 1 Campus to organize events throughout the year along with the parent 
organization.  The Parent Center staff member works with parents by providing opportunities for 
the parents to set an example to students on the importance and value of volunteering in the 
school community.  Additionally, the Parent Center staff member that assists the Amos 2 
Campus schedules programs that help parents build parenting and vocational skills and identify 
valuable services and resources that will help nurture the social-emotional and academic 
development of students.  Parents at the Amos 2 Campus are also strongly encouraged to use the 
fully-staffed bilingual Parent Center located at the Amos 1 Campus. 
 
Finally, as a CAPCS campus that serves students not only in the early childhood grades, the 
Amos 2 Campus ensures that key mission-related programs are implemented specifically for our 
youngest learners.  Along with using a hands-on, games- and arts-based, physical movement-
inspired methodology for instruction, the early childhood program places special 
developmentally appropriate emphasis on ways students learn, model, and demonstrate social 
skills. 
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The CAPCS Amos 2 Campus follows the same calendar year as all other campuses in the 
Dorothy I. Height Community Academy Public Charter Schools LEA.  For school year 2009-
2010, the school year officially began for students on Monday, August 24, 2009 and ended for 
students on Wednesday, June 23, 2010.  Like other CAPCS campuses, the Amos 2 Campus used 
a phase-in process for early childhood students during the first week of school.  This phase-in 
process permitted groups of pre-school, pre-kindergarten, and kindergarten students to spend two 
‰ days in their classroom becoming acclimated to the routines of their new environment before 
the entire class gathered. 
 
During school year 2009-2010, the official instructional day for students was 8:00 AM to 3:45 
PM.  However, many students arrived as school earlier and stayed later, participating in the Kids 
House before and afterschool program (later in the year, Kids House managed by Champions 
Extended Learning).  This before and afterschool programming opened as early as 6:30 AM and 
closed as late as 6:30 PM. 
 
School Staff 
 
During 2009-2010, key leadership positions at the CAPCS Amos 2 Campus included individuals 
at the Administrative Headquarters as well as school-based personnel.   
 

School Year 2009-2010 Amos 2 Campus  
Key Leadership  

 
Dorothy I. Height  

Community Academy Public Charter Schools 
 

 
Kent B. Amos 
Founder/Chief Executive Officer 
 
Beryl Hager 
Director of Early Childhood Programs 
 
Brenda Bethea 
Director of Compliance 
 
Dr. Marcal Graham 
Director of Assessment 
 
Tanya Clark 
Academy Leader 
 
Rachelle Roberts 
Director of Student Services 
 
Frances Brooks 
Director of English Language Learners 
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During the school year 2009-2010 a total of 13 teachers and 7 teaching assistants worked at the 
Amos 2 Campus.  Included in the instructional staff were 1 Spanish teacher, 1 art teacher, and 1 
physical education teacher.  The average class size for these early childhood classrooms was 
20.85 (rounded up to 21) students and the student teacher ratio (calculated using data about the 
regular classroom teachers and teaching assistants) was 11:1. 
 
It is important to note that early childhood teachers are not required by law to possess a degree 
from an accredited institution of higher learning.  While a degree in early childhood education or 
some other related field is desirable, it is not mandatory under federal and/or district laws.  
Therefore, during the school year 2009-2010, 100% of the early childhood teachers at the Amos 
2 Campus were considered to be Highly Qualified Teachers (HQT).  Eleven (11) of the 13 
teachers possessed bachelor�s degrees and 4 possessed master�s degrees in their respective 
teaching fields.  Of the two that did not have bachelor�s degrees, one teacher is currently 
pursuing a bachelor�s degree in early childhood education and the anticipated date for conferring 
of degrees is June 2012; and the second teacher possesses an associate�s degree.  Both teachers 
teach preschool and/or pre-kindergarten classes.  Of the teaching assistants assigned to the Amos 
2 Campus, 85.7% meet the requirements of a HQT paraprofessional.  The teaching assistant who 
was not HQT was given assistance and guidance on how to become HQT and was required to 
take the ParaPro Assessment in June 2010.  Passing this assessment would determine continued 
employment into school year 2010-2011. 
  
For school year 2009-2010, CAPCS had an overall attrition rate for instructional staff of 37.0%.  
Twenty-five (25) teachers and/or teaching assistants voluntarily resigned from CAPCS during 
the year, and fifteen (15) were terminated involuntarily.  Fourteen (14) teachers and/or teaching 
assistants left the school before the end of school year 2009-2010, and twenty-six teachers chose 
not to or were not asked to renew their CAPCS contracts for SY 2010-2011.  Reasons for 
attrition ranged from individuals moving out of the area; to individuals leaving to attend graduate 
school either in DC or another state; to differences in expectations regarding compensation; to 
termination based on performance and/or attendance. 
 
The Dorothy I. Height Community Academy Public Charter Schools (CAPCS) makes every 
effort to ensure that staff compensation packages are competitive with surrounding jurisdictions 
and other District of Columbia public charter schools.  Compensation is adjusted for educational 
attainment, and during school year 2009-2010, extra duty pay was occasionally available. 
 

School Year 2009-2010 Teachers and Administrator Salary Information 
Salary Range for Teachers $40,000.00 to $60,6000.00 
Average Teacher Salary $52,257.00 
Salary Range for School-based Administrators $60,000.00 to $110,000.00 
Average School-based Administrator Salary $85,000.00 
Salary Range for Central Administrators $75,000.00 to $95,000.00 
Average Salary for Central Administrators $85,000.00 
 
 
 



 47 

Student Characteristics 
 
One hundred and forty-seven students were enrolled in the Amos 2 Campus during the school 
year 2009-2010.  The Amos 2 Campus was filled to capacity with few, if any, slots for additional 
students.  This high enrollment shows that the Amos 2 Campus continues to be a school of 
choice by many parents of early childhood.  It is expected that full enrollment at the Amos 2 
Campus will continue in future years. 
 

School Year 2009-2010 Amos 2 Campus  
Number of Students Enrolled By Grade Level 

Preschool 40 
Pre-Kindergarten  60 
Kindergarten 47 

 
The Amos 2 Campus had an attrition rate of 4% during school year 2009-2010.  A total of 6 
students transferred out of the school during the course of the academic year for one of two 
reasons.  First, students transferred from the school because their families moved away, usually 
to Maryland.  Second, students transferred from the school because they were not fully toilet-
trained as is required for enrollment into the school.  This second issue primarily affected 
students who were turning three years of age by the stated deadline of September 30 or who had 
just turned 3 years old a few weeks before school began in August. 
 
For school year 2009-2010, the CAPCS Amos 2 Campus had a student re-enrollment rate of 
82.69%.  Those students who did not re-enroll at the CAPCS Amos 2 Campus were primarily 
students who either moved to another part of the city further from the campus or who moved to 
Maryland.  Also, several students did not re-enroll at the CAPCS Amos 2 Campus, but they did 
�transfer� to another CAPCS campus so that siblings  could attend school at one convenient 
location.  Most transfers from the Amos 2 Campus were to the Amos 1 Campus which served 
students from preschool through 5th grade in school year 2009-2010. 
 
The Amos 2 Campus had an essentially equal distribution of male and female students (49.65% 
and 50.34% respectively).  The student population was also fairly diverse with 68.70% African-
American (non-Hispanic) students, 27.89% Hispanic students, 1.36% Asian/Pacific Islander 
students, and 2.04% Caucasian students.  
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The Amos 2 Campus had 35.37% students enrolled who were identified as limited English 
and/or non-English proficient students and a little over one percent (1.36%) of the students 
qualified for special education services in school year 2009-2010.  A little over forty percent 
(40.13%) of the Amos 2 students were identified as low-income using free and reduced price 
lunch eligibility guidelines. 
 
The total number of students enrolled at the CAPCS Amos 2 Campus during school year 2009-
2010 was 147.  The average daily student membership was 139.76 students.  This is a difference 
that approximately mirrors the number of students who left during the school year. 
 
The Amos 2 Campus had an average daily attendance rate of 90.32% in school year 2009-2010.  
This number is much lower than desired, and the Amos 2 Campus recognizes a need to 
emphasize to parents that the Amos 2 Campus does not provide daycare services, but a 
substantial educational program that builds the foundation for future academic success.  
Additionally, other reasons student attendance was sometimes low included parents electing to 
keep students home on field trip days, staff development days, and when weather conditions 
were not the best.  Also, many students are in the care of grandparents who are not as inclined to 
bring these young learners to school on a regular basis.  For the school year 2010-2011, two 
Parent Coordinators have been assigned to work with the Amos 2 Campus and other early 
childhood programs to assist in this effort of promoting awareness about attendance issues. 
 
The Amos 2 Campus only served students in grades preschool through kindergarten in school 
year 2009-2010.  Therefore, data regarding PSAT, SAT, Advanced Placement courses, and 
college acceptance rates are not applicable. 

 
 

Amos 2 Campus Ethnicity 
Demographics

*Please note that all numbers are rounded to the 
nearest whole number

69%

28%

1%

2% 0%

0%

African-American (non-Hispanic)

Hispanic

Asian/Pacific Islander

Caucasian (non-Hispanic)

American Indian/Alaskan Native

Other

 

Amos 2 Campus Gender 
Demographics

*Please note that all numbers are rounded to the 
nearest whole number

50%50%

Male Female
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Governance 
  
The Amos 2 Campus is governed by the Board of Trustees for the Dorothy I. Height Community 
Academy Public Charter Schools (CAPCS).  By the end of school year 2009-2010, the Board of 
Trustees was officially comprised of 10 members, one of whom is a current CAPCS parent. 
Another Board of Trustees member is a former CAPCS parent whose daughter attended CAPCS 
for both elementary and middle school and who was accepted into and attends the competitive 
Banneker Senior High School.   
 
The CAPCS Board of Trustees experienced a period of transition during school year 2009-2010, 
including the death of death of the school�s namesake and active member, Dr. Dorothy I. Height 
in April 2010.  Additionally two board members resigned during the year.  The Board of 
Trustees is actively working to recruit replacement Board of Trustee members for the upcoming 
school year. 
 
Below is a listing of the Board of Trustee members, their affiliations, and the committee 
membership each holds. 
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School Year 2009-2010 Board of Trustees 

 
Dorothy I. Height  

Community Academy Public Charter Schools 
 

 
Sue Marshall  
Board Chair, Governance & Finance Committee Member 
 
Affiliation:  
The Community Partnership for the Prevention of the Homeless 
Executive Director 
 
Mailing address: 
3426 16th Street NW, #104 
Washington, DC 20010 
H - 202-667-6180 
O - 202-543-5298 
F - 202-543-5653  
suemarshall@verizon.net 
 
Francis Smith 
Board Vice Chair, Governance Committee Member 
 
Affiliation:  
Chartered Health Inc. 
Senior Vice President & General Counsel 
 
Mailing address: 
7527 12th Street NW 
Washington, DC 20012 
O - 202-408-3988 
C - 202-213-9260 
F - 202-408-0166 
FSmith@chartered-health.com 
 
Pamela Bankett 
Education Committee Member 
 
Affiliation:  
Ernst & Young 
Administrative Manager 
 
Mailing address: 
1324 Randolph Street NW 
Washington, DC 20011 
O - 202-327-6521 
C - 202-745-6395 
Pamela.Bankett@ey.com 
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Greshaun Fulgham 
Board Treasurer (Acting), Finance Committee Member 
 
Affiliation:  
Eagle Bank 
Real Estate Officer 
 
Mailing address: 
1911 2nd Street NW 
Washington, DC 20001 
C - 202-556-8511 
H - 202-276-1407 
gjfulgham@gmail.com 
 
Dr. Dorothy I. Height 
Governance Committee Member  
(Deceased � April 27, 2010) 
 
Affiliation:  
Former President, National Council of Negro Women 
 
Uzma Malik-Dorman 
Audit Committee Chair 
 
Affiliation:  
Thompson, Cobb, Bazilio & Associates, PC 
CPA, Principal 
 
Mailing address: 
7136 Alaska Avenue NW 
Washington, DC 20012 
H - 202-882-9536 
O - 202-778-3454 
F -  202-737-2684 
umalilk@tcba.com 
 
Helen Williams 
Education Committee Chair 
 
Affiliation:  
Retired Educator 
 
Mailing address: 
7222 Central Avenue 
Takoma Park, MD 20912 
H - 301-655-8835 
C - 301-270-8835 
hmwillia@covad.net 
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Lynne D. Cowan 
Board Secretary 
Dorothy I. Height 
Community Academy Public Charter School 
 
Mailing address: 
5101 44th Street NW 
Washington, DC 20016 
H - 202-362-8789 
F -  202-232-3299 
C - 202-327-1103 
lynden1@earthlink.net 
 
Terry Chili 
Governance Committee Member 
 
Affiliation:  
Comcast 
Regional Manager, Business Services 
 
Mailing address: 
990 Farm Haven Drive 
Rockville, MD 20852   
H - 301-468-0493 
O - 301-294-7665 
C � 443-683-2393 
Terry_Chili@cable.comcast.com 
 
Glegg Watson  
Education Committee Member 
 
Affiliation:  
Retired Businessman, Author 
 
Mailing address:  
1908 Tulip Street N.W. 
Washington, DC 20012  
H - 202-722-0244 
glegg.watson@comcast.net 
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Charlene West Thomas 
(Elected during the school year) 
Parent Board Member, Education Committee Member 
 
Affiliation:  
Intelsat Corporation 
Senior Administrative Assistant to VP 
 
Mailing address: 
5130 4th Street NE, #201 
Washington, DC 2011 
H - 202-832-3687 
O - 202-944-7184 
C - 202-591-5526 
charlene-west@msn.com 
Howard Woolley 
(Resigned during school year 2009-2010) 
 
Arnold Montgomery 
(Resigned during school year 2009-2010) 
 

 
During school year 2009-2010, the CAPCS Board of Trustees was aided by a Parent Advisory 
Panel.  The Parent Advisory Panel met with Board of Trustee members, particularly the Board 
Secretary.  They discussed challenges and successes at individual campuses as well as for the 
entire Local Educational Agency.  The guidance and opinions of the Parent Advisory Panel was 
sought on a variety of issues such as the usefulness of the CAPCS website for parents to the 
transition of the before and afterschool program, Kids House, to the management of an external 
vendor to the reasons why kids weren�t eating the new, healthier, fresher school lunches. 
 
The following is a listing of the names and campus affiliations of each member of the 2009-2010 
Parent Advisory Panel.  The panel has a rolling membership from year to year, and targets parent 
participation to include at least one parent from each campus and from each program (i.e. early 
childhood, elementary, middle.)  
 

School Year 2009-2010 Parent Advisory Panel 
 

Dorothy I. Height  
Community Academy Public Charter Schools 

 
 

Marilyn Hypolite 
 
Campus Affiliation: 
Benjamin & Gladys Amos Campus (Amos 1)  
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Jeanette Staton 
 
Campus Affiliation:  
Ernest & Virginia Amos Campus (Amos 3) 
 
Jonna Holden 
 
Campus Affiliation:  
Ernest & Virginia Amos Campus (Amos 3)  
 
Charlene West-Thomas 
Board of Trustees Parent Member 
 
Campus Affiliation:  
Addison & Helen Rand Campus 
 
Cassandra Wint 
 
Campus Affiliation:  
Wilson & Odessa Butler Campus  
 

 
Members of the Dorothy I. Height Community Academy Public Charter Schools Board of 
Trustees participated in several training sessions, conferences, and retreats during school year 
2009-2010.  These sessions, trainings, conferences, and retreats were helpful in increasing the 
understanding of the role of the Board of Trustees as the governing and oversight organization of 
CAPCS.  The sessions covered a broad range of topics from fundraising and development issues 
to specific governance issues such as best practices in recruitment, retention, and enrollment to 
the future of CAPCS. 
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School Year 2009-2010  

Listing of Board Trainings, Retreats, Conferences, and Facilitated Work Sessions 
 

Training, 
Conference, 
or Retreat 

Name 

Date(s) Attended Sponsor/ 
Facilitated Location Attendees 

Specific 
Topics 

Covered 

CAPCS 
Leadership 
Retreat 

July 28 � 29, 2009 CAPCS Senior 
Leadership 

Bolger Center 
Hotel, 9600 
Newbridge Dr, 
Potomac, MD 
 

Lynne Cowan CAPCS 
philosophy, 
mission, 
organization, 
continuous 
improvement 
strategies 

Seminar on 
Fundraising 
Basics 

October 1, 2009 
October 6, 2009 

Friends of 
Choice in 
Urban Schools 

Arnold & Porter  
555 � 12 th Street, 
NW, 
Washington, DC 

Lynne Cowan Annual Fund 
Campaigns, 
general 
fundraising 
strategies 

Governance 
Workshops 

September 14, 2009 
October 2, 2009 
November 19, 2009 
December 10, 2009 
January 11, 2010 
January 12, 2010 
February 17, 2010 
February 18, 2010 
April 15, 2010 

DC Public 
Charter School 
Board 

3333 � 14 th 
Street, NW 
Washington, DC 

Sue Marshall 
Lynne Cowan, 
Francis Smith  
Helen Williams 
Terry Chili 
 

Board 
development; 
strategic 
planning;  
leadership and 
school 
performance 
evaluation;  
parent 
satisfaction;  
leadership 
succession 

CAPCS 
Board of 
Trustees 
Retreats 

April 24, 2010 
May 22, 2010 

CAPCS Board 
of Trustees, 
Facilitated by 
Connie 
Spinner 

Kellogg 
Conference 
Center, 800 
Florida Avenue, 
NE, Washington, 
DC 

Full Board of 
Trustees 
Participation 

Key issues 
confronting the 
Board; roles 
and 
responsibilities 
of the Board, 
new procedures 
implemented 
by PCSB; 
progress 
discussion of 
key actions 
required with 
90 days  
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Finance 
Amos 2 Campus Budget 
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 59 



 60 

During the school year 2009-2010, individual CAPCS campuses, such as Amos 2, did not 
receive campus specific donations and/or in-kind donations.  Monetary contributions and in-kind 
donations were made at the Local Educational Level (LEA) to serve the needs of students across 
campuses.  Below is a listing of the donors and grantors that contributed monetary or in-kind 
donations having a value equal to or exceeding $500 during school year 2009-2010. 
 

School Year 2009-2010 
Listing of Donors and Grantors 

 
Donor/Grantor Contributed Value 

 
Capitol Office Solutions 
9065 Guiford Road 
Columbia, Maryland 21046 
 

$1,000.00 

 
Aetna Foundation, Inc. 
Farmington Avenue 
Hartford, Connecticut 06156 
 

$25,000.00 
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School Performance 
 
Evidence of Performance and Progress 
 
Student Academic Performance  
 
As a focused early childhood program, the CAPCS Amos 2 Campus serves as a feeder school to 
other CAPCS campuses, particularly the Amos 1 Campus.  While the academic achievement of 
the Amos 2 Campus� preschool, pre-kindergarten, and kindergarten students is not subject to No 
Child Left Behind Annual Yearly Progress (AYP) requirements, it remains important to consider 
the preparation of these students to excel in the academic rigors of elementary school and 
beyond.  An analysis of performance data derived from the spring 2010 District of Columbia 
Comprehensive Assessment System (DC-CAS) revealed pronounced CAPCS LEA/campus-wide 
areas in need of improvement in reading and mathematics.  The academic performance of 
students across the LEA was inconsistent and continued to fall short of AYP proficiency targets, 
thus compelling CAPCS to carefully implement strategic plans that will ensure that all students 
enter the Performance Management Framework (PMF) gateway of 3rd grade having mastered 
necessary basic skills that will impact future achievement in the academic content areas, 
particularly in the area of reading.   
 
Moving forward into school year 2009-2010, CAPCS LEA/campus-wide has adopted the DATA 
WISE improvement process in order to address gaps in teaching and assessment.  Through 
careful analysis, observation, and evaluation of instructional and non-instructional data, CAPCS 
learned that classroom teachers were not engaging in rich discussions around data and 
collaborating on areas of instructional weakness in order to implement activities and best-
practices that positively impact student learning.  While there may have been a few instances of 
this type of dialogue occurring on various campuses, including the Amos 2 Campus, it was not 
standard practice to analyze data on an ongoing basis so that solutions could be identified and 
implemented to improve instruction and increase student achievement.   The DATA WISE 
process emphasizes �digging� into the data and re-e xamining instruction to ensure the students 
actually learn content material and master necessary skills.  
 
Overall, CAPCS 3rd grade reading scores are an area of concern at each campus.  The DC-CAS 
data indicates critical interventions are needed at many campuses to in order to improve reading 
proficiency as measured by the required DC standardized assessment.  Overall, only 43.2% of 
third grade students at CAPCS campuses met and/or exceeded proficiency targets on the spring 
2010 DC-CAS.  This 3rd grade data also indicates that further analysis, observation, and 
evaluation of the academic instruction in the early childhood/non-standard grades is warranted in 
order to help determine whether or not students are academically prepared to start 3rd grade. 
 
Collectively the Dorothy I. Height Community Academy Public Charter Schools had an 
attendance rate of 90.68%, just making the threshold for Adequate Yearly Progress (AYP).  
While meeting the NCLB average daily target is not required in early childhood grades/non-
standard programs, the average attendance rate of early learners is an important indicator of 
potential barriers to future academic achievement. The Amos 2 Campus had an average daily 
attendance of 90.32%, barely making the AYP threshold, if this was a required data element for 
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reporting.  This data indicates that intentional and focused intervention strategies must be 
implemented in order to ensure that all students are in school on a regular basis so that they may 
receive valuable instructional time.  Attendance is a primary precursor to academic achievement, 
and consequently, incentives must help families ensure that students arrive at school at a higher 
rate throughout the course of the school year. 
 
The Dorothy I. Height Community Academy Public Charter Schools uses the Terra Nova 
Assessment as the mission-specific indicator for the Performance Management Framework 
because it provides additional tools and opportunities for each campus to measure students 
thinking, reasoning, and reading and mathematical skills. The Terra Nova is a norm-referenced 
test.  It allows CAPCS to obtain data in order to compare kindergarten through eighth grade 
students across various groupings and determine if students are making progress as compared to  
their peers in other school districts. 

 
The average Terra Nova Assessment NCE score is 50.  The CAPCS Amos 2 Campus data 
indicates show that the kindergarten students attending the campus perform better than CAPCS 
overall in both areas of reading and math. However, while the Amos 2 students performed as 
well as the national average in math, the reading scores will still lower than the national average 
in reading.  This data indicates that there is still work to be done in order to ensure that 
kindergarten students leaving the Amos 2 Campus have mastered or exceeded mastery in the 
basic skills needed to be successful in first grade.  This work is especially critical in the area of 
reading.  
 
The mission-specific indicator for the non-standard Performance Management Framework that 
CAPCS uses is the Core-Knowledge Pre-School Assessment Tool (CK-PAT).  The CK-PAT is 
administered campus-wide to pre-school and pre-kindergarten students.  Data obtained from this 
reliable and valid assessment tool allows CAPCS to measure school readiness and determine if 
students are gaining age-appropriate skills in reading and mathematics for early childhood. The 
CK-PAT measures competency in the following domains for 3 and 4 year old students: 
Emerging Literacy, Children�s Literature, Mathematical Reasoning & Number Sense, Scientific 
Reasoning and the Physical World, Oral Language, Autonomy & Social Skills. The CK-PAT is 
administered three times a year at CAPCS.  These administrations are held in the months of 

School Year 2009-2010 Amos 2 campus 
Summary of Terra Nova Scores 

READING 
NCE Scores 

 

MATH 
NCE Scores 

 

Grade Amos 2 Campus 
All CAPCS 
Campuses 

Amos 2 Campus 
All CAPCS  
Campuses 

Kindergarten 46.7 44.48 50.0 43.56 

ALL Campus 
Total NCE 

Score 

 
46.7 

 
43.2*  

Includes K�8 th 
grade data 

 
50.00 

 
43.08* 

Includes K�8 th 
grade data 
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October, February, and May and students are identified as either �Not yet� competent (NY), 
�Progressing� towards competency (P), or �Competent � (C) in their mastery of each assessed 
skill.   
�

 The CK-PAT charts displayed here show the �Compete nt� scores for the May tests. 
 

School Year 2009-2010 Amos 2 Campus 
Core Knowledge Preschool Assessment Data 

 
 Literacy Math 

Preschool 74% 78% 
Pre-Kindergarten  75.3% 73.3% 

 
Using the CK-PAT Level I assessment three times this year with Amos 2 Campus preschool 
students, it was demonstrated that students made progress in both math and literacy skills.  In the 
fall of the year only 33% of students were competent in the math skills that were assessed, and in 
the spring of the year 78% of these students had reached competency.  There was strong progress 
also shown with the literacy skills of the preschoolers.  Only twenty-three percent (24%) of 
preschool students were competent in literacy skills assessed in the fall, while 74% of these 
students were competent in the spring assessment.   
 
Using the CK-PAT Level II assessment three times this year with Amos 2 Campus pre-
kindergarten students, again students made significant progress in both math and literacy skills. 
Competency with math skills went from 46% in the fall to 74% in the spring.  With literacy 
skills, competency rates rose from 34% in the fall to 76% in the spring.  
 
Special Education 
 
The 3 students receiving special education services at the Amos 2 Campus were assigned courses 
in all subject areas of general education and are supported not only by the assigned certified 
classroom teacher but also by a certified special education teacher as prescribed by each 
student�s IEP.  Services could include small group/resource or inclusion classroom settings as 
well as consultative support for the student.  Direct instruction focuses on specific goals in areas 
of need as described in each student�s IEP.  Progress toward mastery of IEP goals is monitored 
through the progression of the student through the mastery based general curriculum as well as 
deriving the percentage towards IEP goal mastery via redlining the student�s IEP.  Redlining is a 
data driven process based upon obtaining the average of student test and work in order to derive 
the percentage towards IEP goal mastery. Student progress is also measured by the use of our 
interactive portfolio assessment, which tracks student progress based on work samples specific to 
IEP goal implementation. The following graphs exhibit trends in progress of each student 
towards their IEP goals in the core course areas of Math and Language Arts.  Overall, students 
made significant progress within the general curriculum. 
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Amos 2 Progress toward IEP Goals 
(Reading)

Achieved 
67%

Making 
Progress, 

33%

Amos 2 Progress toward IEP goals 
(Mathematics)

Achieved 
100%

 
 
CAPCS students receiving specialized instruction are also given the opportunity to participate in 
the Wilson Reading Program in the Fall as well as the Spring of the school year 2009-2010.  This 
language based program was taken by each student in their special education resource classroom.  
The results of this program show an overall trend toward growth in the area of reading for the 
CAPCS students receiving special education services and mixed results in the area of math 
which have led our staff to focus our efforts on effective math interventions.  Student progress is 
measured in the following domains: not addressed, no progress, making progress, and achieved.  
 
English Language Learners 
 
In order to meet the diverse needs of the English Language Learners enrolled in the CAPCS 
LEA, a variety of diagnostic and assessment tools are used to monitor, guide, and ensure 
instruction is leading towards Fluent English Proficiency and increased academic achievement.  
In the early childhood grades, beginning of the school year diagnostic assessments are given to 
pre-school and pre-kindergarten students.  The mid- and end-of-the-year CK-PAT literacy scores 
and the spring ACCESS assessment results are used as data points for kindergarten students.   
 
Upon entering pre-school, students take the Pre-IPT test to determine whether they will receive 
services or if they will simply be monitored.  A score of �A� or �B� indicates that a student will 
receive services.  Similarly, upon entering pre-kindergarten, students take the K-WAPT, with a 
score of 28 or less indicating a need for services.  In addition to formal assessments, CK-PAT 
student data is used to evaluate the effectiveness of instructional practices with English 
Language Learners preschool and pre-kindergarten grades. The CK-PAT test evaluates student 
mastery of Core Knowledge skills, with the scores reflecting the percentage of skills that have 
been mastered. The ACCESS assessment for English Language Learners is a summative formal 
assessment which is used to chart and measure English Language Proficiency. Every student 
receiving English Language Learner services from kindergarten and in grades beyond must take 
the ACCESS assessment and score a 5.0 or better to exit the CAPCS English Language Learners 
program.  
 
Of the 40 students at the Amos 2 Campus receiving English Language Learner services, 35 
students showed increased mastery from February to June and 27 out of 40 achieved overall 
mastery.  Eleven out of 27 kindergarteners receiving English Language Learner services were 
scored Fully English Proficient on the spring 2010 ACCESS assessment administration.  
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Non-Academic Performance 
 
Compliance Review 
 
The CAPCS Ernest (�Bunn�) & Helene Amos Campus (Amo s 2) did not undergo an SSR or 
PDR for the school year school year 2009-2010.  However an internal assessment of last year�s 
progress demonstrated a need to focus more heavily on ways to involve parents in the individual 
classrooms and not simply at the parent organization meetings.  The Amos 2 Campus worked to 
incorporate parents in many in-house trainings to share the knowledge and practice of Reggio 
Emilia-inspired activity and this practice will continue to allow parents to be more participatory 
in the efforts to educate the whole child using developmentally appropriate and stimulating 
practices.  The Amos 2 Campus also experienced a great effort on the part of several involved 
parents to reach more families through the parent organization and have some great prospects to 
continue this endeavor in the upcoming school year.  
 
Governance Review 

 
The Ernest "Bunn" & Helene Amos Campus (Amos 2) is specifically focused on providing early 
childhood education serving preschool and kindergarten students on the facility it shares with 
CAPCS central office.  The CAPCS Board of Trustees (Board) has taken a number of actions 
that directly address the issues and recommendations set forth by the Program Development 
Review (PDR) team in its review of the Amos 2 Campus.   
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The leadership of the Amos 2 Campus continued in the school year 2009-2010 under the 
supervision of its Academy Leader who has over 11 years of professional experience with 
CAPCS and a proven record of excellence as a school leader.     
 
During the school year, a Parent Advisory Panel was organized to provide another forum for 
parents from the various campuses to communicate with Board members on issues directly 
impacting their children, including those that affect parent/student satisfaction and re-enrollment 
decisions at Amos 2. One of the panel members joined the Board during the year and will 
continue to serve in the 2010-2011 school year. 
 
With strong parent participation at Amos 2, a number of activities were held throughout the year 
designed to promote parental involvement and provide parents with learning strategies they 
could implement at home to support classroom instruction.  In the upcoming year, the Parent 
Advisory Panel will assist in devising parent involvement activities that can be implemented 
school wide. 
 
In addition, as part of the overall school effort to increase communication with the parents at 
Amos 2 and throughout the school community as well as with the at-large community, CAPCS 
has commenced a project to completely redesign its internet website for implementation by mid-
Fall 2010.  Through this effort, the Board will provide an additional platform to inform parents, 
teachers and the at-large community of its actions and decisions that directly affect the school. 
 
CAPCS has partnered with Champions Extended Learningfi for its Kids House afterschool 
program to offer more robust extra-curricular activities to the students at Amos 2.  The activities 
are broken out into specific curriculum areas:  1) �Imagine That� activities focused on art, music, 
drama; 2) �Sports Zone� offers opportunities to par ticipate in structured games, teamwork 
learning and skills practice; 3) a homework- focused study session; and 4) a nature discovery 
arena providing science-based and personal investigation of the world surrounding the students.  
The Champions Kids House program was initiated at all CAPCS campuses during the second 
quarter of the school year and has proven very popular with students and parents. 
 
To address the need to increase Board effectiveness and recruitment, the Board members 
gathered over two weekends at a retreat with a facilitator to review the Board�s governance 
practices and to plan timelines for formulating and implementing specific governance tools, 
including strategic planning, succession/retention plan, CEO performance evaluation instrument 
and school monitoring processes.   A computer based performance evaluation tool will be 
implemented for the 2010-2011 school year to provide a means to review the performance of the 
CEO/founder of the school on an annual basis.  A leadership succession plan is being developed 
that will outline selection, growth and retention plan for current professionals and guidelines for 
phasing leadership transitions.  Throughout the year, the Board considered approaches to address 
the issue of teacher satisfaction and retention resulting in the funding for additional professional 
staff to provide assistance to teachers in addressing remedial, behavioral and social emotional 
needs of students for the upcoming school year. 
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Operational Certifications 
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Unique Accomplishments 
 
The CAPCS Amos 2 Campus had several unique accomplishments throughout school year 2009-
2010.  The following are just a few of the highlights of the year. 

Parent involvement.  A stronger parent organization emerged at the Amos 2 Campus.  The 
organization is named the Parent Teacher Action Alliance (PTAA) and its leadership achieved 
greater parental support from each classroom which was reflected in greater involvement in 
activities associated with the Reggio parent trainings at the monthly meetings.     

Fundraising.  The PTAA successfully raised funds to support field trips, field trip tee shirts, and 
other special events at school, including a Teacher Appreciation Week. Fundraising efforts 
included a special art night at downtown Silver Spring, Maryland�s Color Me Mine Studio.    

Student Art Auction.  A student art auction was held based on the art projects completed by 
students as part of their Reggio-inspired classroom activities.  Proceeds from the auction went to 
the Atelier, an art studio that will be used in the Reggio program.  

First enrollment lottery.  A high degree of parental satisfaction with the school and its program 
was communicated to the community mostly through word of mouth.  As a result, it was 
necessary to conduct an official lottery for school enrollment for the first time.    

 
Lessons Learned and Actions Taken Based on performance Management Data and Review 
Findings 
 
In school year 2009-2010, the Amos 2 Campus embarked upon the journey toward Reggio 
Emilia-inspired practices.  There is much less emphasis on standardized assessment and much 
more emphasis on the individual development of each student.  While outcomes are certainly 
important, teachers� efforts are very concentrated on the process of learning.  The Amos 2 
Campus also focused more on the methods by which information was collected about students, 
which included heavy emphasis on anecdotal information such as recorded and transcribed 
conversations, observations of children�s verbal and nonverbal language, student behaviors, and 
interactions with materials and peers in order to tap into each child�s uniqueness to be used as 
strengths in the classroom.  As this type of data collection had been under utilized in the past, at 
times it was a challenge for teachers to manage the amount of time spent planning for and 
analyzing the wealth of anecdotal information to inform their practices.  Teachers did continue to 
use the Core Knowledge Preschool Assessment Tool (CK-PAT) to formally assess early literacy 
and mathematical reasoning skills as well. 
 
Moving forward into school year 2010-2011, teachers will have a better expectation of how to 
collect and assess the mastery of standards and skills while observing and recording valuable 
anecdotal data. The Amos 2 Campus is more practiced in the art of discussing student work and 
evaluating information this year, so teachers will continue to hone this skill.  Checklists have 
been developed that can be used in conversations with children as well as can be used to 
determine the level of academic acquisition based on formal assessments. 
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Overall, students in both preschool and pre-kindergarten performed at a slightly lower rate than 
the previous school year.  The Amos 2 Campus believes this is true for the following two 
reasons: a) a larger portion of the student body is English Language Learners, and b) teachers 
adjusting to the requirement to do more listening, observing and facilitating according to the 
Reggio model.  Much of the early literacy portion of the CK-PAT requires that children give a 
response, often verbal.  The Amos 2 Campus had an influx of young three year olds in a 
particular class who simply did not open up and speak until half the year had gone by.  Equally, 
teachers worked hard to adapt to new practices of recording student conversations and behaving 
as facilitators of knowledge through fostering curiosity and student interests rather than simply 
imparting the wealth of knowledge that they deemed important.  It took some time for teachers to 
find their balance between following the natural flow of curiosity and creating purposeful 
experiences that satisfy the curiosity of young learners as well as the requirements of the formal 
assessment. 
 
Again, after having a year of practice, teachers will be more comfortable with working in this 
manner and will become more adept at the art of facilitation through more focused professional 
dialogue at grade level and staff meetings, through more focused examination of all formal and 
informal data, and through feedback and encouragement from the school leader.  The Amos 2 
Campus also began a series on anti-bias educational practices toward the end of the last school 
year to address the many issues of inclusion, family, language and cultural identity that will 
contribute to our ability to serve all students equally and fairly. 
 
Reporting Performance Management Framework Information to Students, Teachers, 
Parents, and the Public 
 
Performance Management Framework information will be shared with students, teachers, 
parents, and the public in a variety of ways.  The information will be made available at the 
Annual CAPCS Convocations held in early September of each year as well as individual Back 
To School Nights.  CAPCS is redesigning its website for school year 2010-2011 and it is 
anticipated that a phased-in launch will begin October 2010.  Included in the website redesign is 
an enhanced website section to report on the progress and accomplishments of the CAPCS LEA 
as well as individual campuses and programs.  Data walls will be posted at all campuses so that 
the information will be accessible to stakeholders.  Finally, CAPCS is in the progress of 
reviewing best practices in information dissemination to stakeholders, and we are considering 
publishing a modified and much abbreviated Annual Report that can be used in information 
sharing activities. 
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Ernest & Virginia Amos Campus (Amos 3) 
 
School Description 
 
Mission Statement 
 
The mission of the Dorothy I. Height Community Academy Public Charter Schools (CAPCS) is 
to create a caring learning community where students acquire the knowledge, skills, and habits of 
mind to think critically; to read, write, and listen effectively; to reason mathematically; to inquire 
scientifically; and to develop the social competence that ensures meeting the qualifications for 
acceptance to a competitive high school. 
 
School Program 
 
The Dorothy I. Height Community Academy Public Charter Schools Ernest & Virginia Amos 
Campus (Amos 3) is located 1400 First Street, NW in the renovated historic Armstrong School 
building.  It is CAPCS� newest and largest campus.  During school year 2009-2010 the Amos 3 
Campus housed two distinct CAPCS schools, each with its own Academy Leader.  The first floor 
housed students three years of age in preschool through the elementary program 5th grade.  The 
second floor housed the middle school program, grades 6, 7, and 8.  The Amos 3 Campus also 
houses the Billy Eckstine-Duke Ellington auditorium with a state-of-the-art audio-visual and 
lighting systems used for school and Local Education Agency- wide events such as awards 
ceremonies and promotions.  Additionally the auditorium has become a popular resource for 
community-based activities to which Amos 3 Campus families are frequently invited to 
participate. 
  
All CAPCS campuses share a vision of providing children with the knowledge, skills, and 
attitudes to achieve and to develop their own �Hope s, Dreams, and Opportunities rooted in 
Expectations of Excellence.�  The campuses offer a common standards-based instructional 
program that grounds students in core academic subjects and provides a firm foundation for 
academic and social success using a balanced approach in teaching reading and writing, a 
constructivist, problem-solving approach in math instruction and the Responsive Classroom 
curriculum for classroom climate and effective management.  While maintaining the integrity of 
the CAPCS-wide curriculum and instructional approach, each campus is able to create its own 
identity by emphasizing a particular curricular focus that enhances the instructional program.    
  
With approximately 31% of the Amos 3 Campus student body enrolled in the early childhood 
program during school year 2009-2010, providing young children in preschool, pre-kindergarten, 
and kindergarten a firm foundation for their academic career by focusing on basic concepts in 
reading and mathematics was critical.  The CAPCS early childhood program at Amos 3 is built 
upon the framework of the Responsive Classroom, the social curriculum adopted by CAPCS.   
The curriculum is organized around the Core Knowledge Preschool Curriculum and K-8 
Curriculum, which is aligned with the District of Columbia Office of the State Superintendent of 
Education�s content standards for Early Literacy, Math, Science, Social Studies, Art, Music, 
Physical Education, Foreign Language (Spanish), and Technology.  The goal of the early 
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childhood program is to bring out and develop each child’s talents and skills, to encourage 
independence and decision-making skills, and to lay a solid foundation for their school years.  
CAPCS early childhood teachers guide children as they become more social through interaction 
with their peers, helping them to master skills such as cooperation, sharing, taking turns, and 
conflict resolution.  CAPCS Amos 3 Campus believes a quality child development program is 
tailored toward skills and activities that are appropriate to the child’s age and stage of 
development, and allows children more individual choice in how to use their time.  
 
At the preschool level, the youngest students enjoyed the thematic approach of the BLUEPRINT 
for Early Literacy, developed by the Children�s Literacy Initiative.  Pre-kindergartners practice 
their early literacy skills through the use of the 100 Book Challenge of the American Reading 
Company.  The kindergarten classes at the CAPCS Amos 3 Campus use a balanced approach to 
literacy instruction that includes Reader�s Workshop, Guided Reading and Writer�s Workshop as 
primary instructional strategies. 
  
At the elementary level, the CAPCS Amos 3 Campus focused on balanced literacy and included 
implementation of writer�s workshop and guided reading.  Students used Everyday Math and 
worked extensively with manipulatives and included journal writing as a way to explain 
mathematical concepts and practice creating constructed responses. Children develop critical 
thinking and problem solving skills, in addition to acquiring knowledge across all subject areas.  
Parents are welcomed into the school and encouraged to team with teachers and administrators in 
helping children to develop healthy emotional and social skills. 
 
At the middle school level, the CAPCS Amos 3 Campus has a curricular focus on 
math/science/technology.  Scientific inquiry and processes are brought to bear across various 
subject areas.  Students develop the knowledge, skills and attitudes that lead to success in higher 
level math and science courses.  At the middle school level, a strong emphasis is placed on 
seeing that students are prepared academically and socially to move on to secondary school.  
Mentoring and active parental involvement are essential that this critical time in students� 
development. 
 
To help make the curricular focus more accessible to the middle school students, the middle 
school program offers Career Pathways for students to explore.  These pathways provide 
students with an opportunity to develop a clearer understanding of their world and community, 
the role of math/science/technology and the career options they offer.  This understanding will 
help students become better citizens while also exposing them to fields invaluable to our world�s 
survival and progress.  Three career pathways are offered.  They are: (1) pre-engineering; (2) 
allied health; and (3) environmental science.  Strong developing community partnerships with 
universities, foundations, government agencies, and private corporations and foundations 
allowed students to learn more intimately the ways in which math/science/and technology impact 
a variety of careers.  
 
Students who have been identified as special education and/or limited or non-English proficient 
receive specialized instruction designed to increase their academic attainment levels.  In the 
instance of students needing special education services, there is a built-in contingency plan 
depending upon the disability involved.  When students have learning disabilities, the students 
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receive Individual Education Plans (IEPs) that reflect their levels and required service hours 
along with an action plan to move them from where they are to where they need to be.  When 
students have social-emotional deficits, the students have a specific number of group sessions 
with a designated service provider such as a social worker, counselor, or behavioral 
specialist/interventionist.  Students who need speech services or occupational therapy receive 
services as dictated by the IEP.  In instances where a student�s need is beyond the scope of what 
we are able to provide in order for the student to be academically and socially successful, we 
work with the parents and other stakeholders to find the student a placement that is better 
equipped to serve the student. 
 
For students who are identified as limited or non-English proficient, CAPCS provides a 
collaborative method of instruction.  The English Language Learner teachers work alongside the 
regular classroom teachers, providing a constant flow of information and an ongoing check-in 
process to ensure students are mastering academic content material. 
 
Differentiation of instruction at the early childhood level is key to the CAPCS belief that all 
children develop at differing rates.  For students in the early childhood grades with disabilities, 
the students spend time with their peers working and playing in centers, as well as spending time 
with their SPED teachers with pull-out lessons, ELL students work in whole and small groups in 
their classrooms, participate in inclusion lessons, and sometimes have pull-out activities with 
their ESOL teachers.   
 
Across all of the Dorothy I. Height Community Academy Public Charter Schools campuses, 
programming is implemented to support the needs of students and families and instill in students 
a desire to be a contributing member of a society through school and community involvement. 
Along with a solid academic program designed to increase student achievement, the CAPCS 
Amos 3 Campus implements several other key mission-related programs aimed at promoting a 
�caring learning environment� where social-emotiona l skills are recognized and valued as much 
as academic achievement.   
 
Kids House was the seed from which CAPCS grew and remains an integral part of the CAPCS 
Amos 3 Campus.  During school year 2009-2010, CAPCS partnered with Champions Extended 
Learning to manage the fee-based Kids House before and afterschool program.  Kids House 
provides a safe, caring, and structured environment in the out-of-school time hours.  It provides a 
robust, multi-faceted program that engages students in activities that promote exploration and 
discovery through hands-on activities.  During Kids House, staff offer homework assistance and 
help children expand their academic and social skills.  While Kids House is open to all students, 
the primary participants in the program during school year 2009-2010 were students in preschool 
through 5th grade.  This afterschool programming was often supplemented with instructional staff 
providing additional tutorials or sponsoring a club activity such as cooking, drama, and 
cheerleading. 
 
Assigned to the CAPCS Amos 3 Campus also was a full-time Parent Center staff member who 
organized events throughout the year under the direction of the Academy Leaders.  The Parent 
Center staff member worked with parents by providing opportunities for the parents to set an 
example to students on the importance and value of volunteering in the school community.  The 
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staff member�s office served as the campus� central  hub to reach out to families with programs 
that help parents build parenting and vocational skills and identify valuable services and 
resources that will help nurture the social-emotional and academic development of students. 
 
Finally, as a CAPCS campus that serves students not only in elementary school but also 
preschool through kindergarten, the Amos 3 Campus ensures that key-mission related programs 
are implemented specifically for our youngest learners.  Along with using a hands-on, games- 
and arts-based, physical movement-inspired methodology for instruction, the early childhood 
program places special developmentally appropriate emphasis on ways students learn, model, 
and demonstrate social skills.  The early childhood program is supported by a long-standing 
partnership with Wolf Trap. 
 
The CAPCS Amos 3 Campus follows the same calendar year as all other campuses in the 
Dorothy I. Height Community Academy Public Charter Schools LEA.  For school year 2009-
2010, the school year officially began for students on Monday, August 24, 2009 and ended for 
students on Wednesday, June 23, 2010.  Like other CAPCS campuses, the Amos 3 Campus used 
a phase-in process for early childhood students during the first week of school.  This phase-in 
process permitted groups of pre-school, pre-kindergarten, and kindergarten students to spend two 
‰ days in their classroom becoming acclimated to the routines of their new environment before 
the entire class gathered. 
 
During school year 2009-2010, the official instructional day for students was 8:00 AM to 3:45 
PM.  However, many students arrived as school earlier and stayed later, participating in the Kids 
House before and afterschool program (later in the year, Kids House managed by Champions 
Extended Learning).  This before and afterschool programming opened as early as 6:30 AM and 
closed as late as 6:30 PM. 
�

School Staff 
 
During 2009-2010, key leadership positions at the CAPCS Amos 3 Campus included individuals 
at the Administrative Headquarters as well as school-based personnel.   
 

2009-2010 Amos 3 Campus  
Key Leadership  

 
Dorothy I. Height  

Community Academy Public Charter Schools 
 

 
Kent B. Amos 
Founder/Chief Executive Officer 
 
Gayle Upson 
Director of Curriculum and Instruction 
 
Brenda Bethea 
Director of Compliance 
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Dr. Marcal Graham 
Director of Assessment 
 
Beryl Hager 
Director of Early Childhood Programs 
 
Dawn Clemens 
Academy Leader - Elementary 
 
Leonard A. Upson 
Vice-President of Education \ Interim Academy Leader � Middle School 
 
Dwayne Williams 
Academy Leader � Middle School 
(July 2009 - January 2010) 
 
Rachelle Roberts 
Director of Student Services 
 

 
A total of 34 teachers were assigned to the CAPCS Amos 3 Campus during school year 2009-
2010.  Nine teaching assistants worked in the early childhood classrooms.  Included in the 
instructional staff were 21 preschool through 8th grade classroom teachers; 4 special subject 
teachers including 1 middle school art teacher, 1 elementary music teacher; 1 elementary Spanish 
teacher; 2 physical education teachers; 1 bilingual/ESOL teacher; 5 special education teachers; 
and 2 building resource teachers who gave academic intervention instruction.  Additionally, 3 
coordinators who worked with student support services as behavioral interventionists or 
behavioral specialists were employed at the Amos 3 Campus.   
 
On average the class size at the CAPCS Amos 3 Campus was 19 students and the student teacher 
ratio (calculated using data about the regular classroom teachers and teaching assistants) was 
14:1.     
 
Thirty-three out of 34 teachers at the Amos 3 Campus met the No Child Left Behind Act�s 
Highly Qualified Teachers (HQT) requirement.  The second grade teacher did not meet HQT 
requirements during school year 2009-2010, and the teacher�s contract was not renewed for 
school year 2010-2011 as a result of not meeting this NCLB mandate.  Additionally, all of the 
Amos 3 Campus building resource teachers and coordinators are former classroom teachers and 
each met the requirement for HQT when they were in the classroom.  Six of the nine classroom 
teaching assistants met the requirement of a HQT paraprofessional.  The three who were not 
HQT were given assistance and guidance on how to become HQT and each took the ParaPro 
Assessment in June 2010.  Their continued employment is based on successfully passing that 
assessment. 
 
For school year 2009-2010, CAPCS had an overall attrition rate for instructional staff of 37.0%.  
Twenty-five (25) teachers and/or teaching assistants voluntarily resigned from CAPCS during 
the year, and fifteen (15) were terminated involuntarily.  Fourteen (14) teachers and/or teaching 
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assistants left the school before the end of school year 2009-2010, and twenty-six teachers chose 
not to or were not asked to renew their CAPCS contracts for school year 2010-2011.  Across the 
CAPCS Local Education Agency, reasons for attrition ranged from individuals moving out of the 
area; to individuals leaving to attend graduate school either in DC or another state; to differences 
in expectations regarding compensation; to termination based on performance and/or attendance.  
The Amos 3 Campus has been able to retain the majority of the staff for school year 2010-2011.  
Only three teachers are expected not to return for the new school year � two did not have their 
contracts renewed and one decided to become a homeschooling teacher.  
 
The Dorothy I. Height Community Academy Public Charter Schools (CAPCS) makes every 
effort to ensure that staff compensation packages are competitive with surrounding jurisdictions 
and other District of Columbia public charter schools.  Compensation is adjusted for educational 
attainment, and during school year 2009-2010, extra duty pay was occasionally available. 
 

School Year 2009-2010 Teachers and Administrator Salary Information 
Salary Range for Teachers $40,000.00 to $60,6000.00 
Average Teacher Salary $52,257.00 
Salary Range for School-based Administrators $60,000.00 to $110,000.00 
Average School-based Administrator Salary $85,000.00 
Salary Range for Central Administrators $75,000.00 to $95,000.00 
Average Salary for Central Administrators $85,000.00 
 
Student Characteristics 
 
The Amos 3 Campus had a total of 422 students enrolled in the campus during school year 2009-
2010.  Approximately 31% of the students were enrolled in the early childhood grades, 41% 
were enrolled in the elementary grades, and 28% of the students were enrolled in the middle 
school levels.     

 
 
 
 

Number of Students Enrolled By Grade 
Level 

Preschool 45 
Pre-Kindergarten  50 
Kindergarten 35 
1st Grade 36 
2nd Grade 37 
3rd Grade 29 
4th Grade 32 
5th Grade 41 
6th Grade 37 
7th Grade 39 
8th Grade 41 
 

Amos 3 Campus Student Distribution 
by Grade Level Program Type

*P lease no te that a ll numbers are  
ro unded to  the nearest  who le number

31%

41%

28%

Early Childhood Students

Elementary Students

Middle  School Students
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The CAPCS Amos 3 Campus school year 2009-2010 student attrition rate was 7.81%.  A total of 
33 students in grades preschool through 8th transferred out of the school during the year.  The 
reasons for this high rate of attrition varied.  Some of the students moved to Maryland, but many 
transferred to other DC public or charter schools that were located closer to their homes.  Often 
the students who left the school during the year had siblings who also left the Amos 3 Campus.  
Additionally, the Amos 3 Campus had 4.5% of its population identified as homeless in 
accordance with the McKinney-Vento Homeless Education Assistance Act.  Many of the 
students who left the Amos 3 Campus did so due to a change in living circumstances. 
 
The re-enrollment rate for the Amos 3 Campus was 90% in school year 2009-2010.  It is 
important to note that this rate only applies to students who entered grades pre-kindergarten 
through fifth grade.  The middle school program re-located to the Amos 3 Campus from the 
Rand Campus for school year 2009-2010, and therefore it was not possible to calculate the 
number of middle school students who re-enrolled at the Amos 3 Campus.  The school year 
2010-2011 will be the first year re-enrollment statistics for the middle school located at the 
Amos 3 Campus can be calculated. 
 
During school year 2009-2010, the overall Amos 3 Campus had a slightly higher percentage of 
male students to female students at 55.45% to 44.54% respectively.  The overall campus ethnic 
demographic was fairly homogeneous; 98.81% of the students were identified as African-
American and 1.1% of the students were identified as Hispanic.  No other ethnic groups were 
represented at the campus in school year 20092-2010. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Amos 3 Campus Ethnicity 
Demographics

(Overall)
*Please note that all numbers are rounded to the 

nearest whole number

99%

1%

0%

0%

0%

0%

African-American (non-Hispanic)

Hispanic

Asian/Pacific Islander

Caucasian (non-Hispanic)

American Indian/Alaskan Native

Other

 

Amos 3 Campus Gender 
Demographics

(Overall)
*Please note that all numbers are rounded to the 

nearest whole number

55%

45%

Male Female
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Slightly over one percent (1.18%) of the students at the CAPCS Amos 3 Campus were identified 
as limited- and/or non-English proficient students.  A little over nine percent (9.24%) of the 
students received special education services in school year 2009-2010.    Approximately 72% of 
students at the Amos 3 Campus were identified as low-income as identified by free and reduced-
lunch eligibility. 
 
For school year 2009-2010, the Amos 3 Campus had an official enrollment count of 422 
students.  The average daily membership was 386 students.     
 
The average daily attendance rate for the Amos 3 Campus during school year 2009-2010 was 
89.76%.  The reasons for this low attendance rate varies but includes parents of early childhood 
students not fully understanding that the program was not daycare, but is an instructional 
program that serves as the foundation for future academic success; middle school students taking 
advantage of the opportunity presented when they were required to come to school without adult 
supervision; and students not attending school on days when District of Columbia Public Schools 
had parent-teacher conferences, professional development, and other holidays.  (Note: the 
CAPCS Amos 3 Campus did not have the same schedule as DCPS.)  While attendance incentives 
were put into place to encourage students to attend school regularly, these efforts were not 
enough and the outreach needed to be extended to the parents rather than the students in order to 
strengthen the home-school connection and ensure a clear and consistent dialogue and 
expectation for students. 
 
The Amos 3 Campus only served students in grades preschool through 8 in school year 2009-
2010.  Therefore, data regarding PSAT, SAT, Advanced Placement courses, and college 
acceptance rates are not applicable. 

 
Governance 

  
The Amos 3 Campus is governed by the Board of Trustees for the Dorothy I. Height Community 
Academy Public Charter Schools (CAPCS).  By the end of school year 2009-2010, the Board of 
Trustees was officially comprised of 10 members, one of whom is a current CAPCS parent. 
Another Board of Trustees member is a former CAPCS parent whose daughter attended CAPCS 
for both elementary and middle school and who was accepted into and attends the competitive 
Banneker Senior High School.   
 
The CAPCS Board of Trustees experienced a period of transition during school year 2009-2010, 
including the death of the school�s namesake and active member, Dr. Dorothy I. Height in April 
2010.  Additionally two board members resigned during the year.  The Board of Trustees is 
actively working to recruit replacement Board of Trustee members for the upcoming school year. 
 
The following is a listing of the Board of Trustee members, their affiliations, and the committee 
membership each holds. 
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School Year 2009-2010 Board of Trustees 
 

Dorothy I. Height  
Community Academy Public Charter Schools 

 
 

Sue Marshall  
Board Chair, Governance & Finance Committee Member 
 
Affiliation:  
The Community Partnership for the Prevention of the Homeless 
Executive Director 
 
Mailing address: 
3426 16th Street NW, #104 
Washington, DC 20010 
H - 202-667-6180 
O - 202-543-5298 
F - 202-543-5653  
suemarshall@verizon.net 
 
Francis Smith 
Board Vice Chair, Governance Committee Member 
 
Affiliation:  
Chartered Health Inc. 
Senior Vice President & General Counsel 
 
Mailing address: 
7527 12th Street NW 
Washington, DC 20012 
O - 202-408-3988 
C - 202-213-9260 
F - 202-408-0166 
FSmith@chartered-health.com 
 
Pamela Bankett 
Education Committee Member 
 
Affiliation:  
Ernst & Young 
Administrative Manager 
 
Mailing address: 
1324 Randolph Street NW 
Washington, DC 20011 
O - 202-327-6521 
C - 202-745-6395 
Pamela.Bankett@ey.com 
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Greshaun Fulgham 
Board Treasurer (Acting), Finance Committee Member 
 
Affiliation:  
Eagle Bank 
Real Estate Officer 
 
Mailing address: 
1911 2nd Street NW 
Washington, DC 20001 
C - 202-556-8511 
H - 202-276-1407 
gjfulgham@gmail.com 
 
Dr. Dorothy I. Height 
Governance Committee Member  
(Deceased � April 27, 2010) 
 
Affiliation:  
Former President, National Council of Negro Women 
 
Uzma Malik-Dorman 
Audit Committee Chair 
 
Affiliation:  
Thompson, Cobb, Bazilio & Associates, PC 
CPA, Principal 
 
Mailing address: 
7136 Alaska Avenue NW 
Washington, DC 20012 
H - 202-882-9536 
O - 202-778-3454 
F -  202-737-2684 
umalilk@tcba.com 
 
Helen Williams 
Education Committee Chair 
 
Affiliation:  
Retired Educator 
 
Mailing address: 
7222 Central Avenue 
Takoma Park, MD 20912 
H - 301-655-8835 
C - 301-270-8835 
hmwillia@covad.net 
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Lynne D. Cowan 
Board Secretary 
Dorothy I. Height 
Community Academy Public Charter School 
 
Mailing address: 
5101 44th Street NW 
Washington, DC 20016 
H - 202-362-8789 
F -  202-232-3299 
C - 202-327-1103 
lynden1@earthlink.net 
 
Terry Chili 
Governance Committee Member 
 
Affiliation:  
Comcast 
Regional Manager, Business Services 
 
Mailing address: 
990 Farm Haven Drive 
Rockville, MD 20852   
H - 301-468-0493 
O - 301-294-7665 
C � 443-683-2393 
Terry_Chili@cable.comcast.com 
 
Glegg Watson  
Education Committee Member 
 
Affiliation:  
Retired Businessman, Author 
 
Mailing address:  
1908 Tulip Street N.W. 
Washington, DC 20012  
H - 202-722-0244 
glegg.watson@comcast.net 
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Charlene West Thomas 
(Elected during the school year) 
Parent Board Member, Education Committee Member 
 
Affiliation:  
Intelsat Corporation 
Senior Administrative Assistant to VP 
 
Mailing address: 
5130 4th Street NE, #201 
Washington, DC 2011 
H - 202-832-3687 
O - 202-944-7184 
C - 202-591-5526 
charlene-west@msn.com 
Howard Woolley 
(Resigned during school year 2009-2010) 
 
Arnold Montgomery 
(Resigned during school year 2009-2010) 
 

 
During school year 2009-2010, the CAPCS Board of Trustees was aided by a Parent Advisory 
Panel.  The Parent Advisory Panel met with Board of Trustee members, particularly the Board 
Secretary.  They discussed challenges and successes at individual campuses as well as for the 
entire Local Educational Agency.  The guidance and opinions of the Parent Advisory Panel was 
sought on a variety of issues such as the usefulness of the CAPCS website for parents to the 
transition of the before and afterschool program, Kids House, to the management of an external 
vendor to the reasons why kids weren�t eating the new, healthier, fresher school lunches. 
 
The following is a listing of the names and campus affiliations of each member of the 2009-2010 
Parent Advisory Panel.  Please note that two representatives of the Amos 3 Campus � one early 
childhood parent and one elementary school parent -- served on the Parent Advisory Panel. 

 
School Year 2009-2010 Parent Advisory Panel 

 
Dorothy I. Height  

Community Academy Public Charter Schools 
 

 
Marilyn Hypolite 
 
Campus Affiliation: 
Benjamin & Gladys Amos Campus (Amos 1)  
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Jeanette Staton 
 
Campus Affiliation:  
Ernest & Virginia Amos Campus (Amos 3) 
 
Jonna Holden 
 
Campus Affiliation:  
Ernest & Virginia Amos Campus (Amos 3)  
 
Charlene West-Thomas 
Board of Trustees Parent Member 
 
Campus Affiliation:  
Addison & Helen Rand Campus 
 
Cassandra Wint 
 
Campus Affiliation:  
Wilson & Odessa Butler Campus  
 

 
Members of the Dorothy I. Height Community Academy Public Charter Schools Board of 
Trustees participated in several training sessions, conferences, and retreats during school year 
2009-2010.  These sessions, trainings, conferences, and retreats were helpful in increasing the 
understanding of the role of the Board of Trustees as the governing and oversight organization of 
CAPCS.  The sessions covered a broad range of topics from fundraising and development issues 
to specific governance issues such as best practices in recruitment, retention, and enrollment to 
the future of CAPCS. 
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School Year 2009-2010  

Listing of Board Trainings, Retreats, Conferences, and Facilitated Work Sessions 
 

Training, 
Conference, 
or Retreat 

Name 

Date(s) Attended Sponsor/ 
Facilitated Location Attendees 

Specific 
Topics 

Covered 

CAPCS 
Leadership 
Retreat 

July 28 � 29, 2009 CAPCS Senior 
Leadership 

Bolger Center 
Hotel, 9600 
Newbridge Dr, 
Potomac, MD 
 

Lynne Cowan CAPCS 
philosophy, 
mission, 
organization, 
continuous 
improvement 
strategies 

Seminar on 
Fundraising 
Basics 

October 1, 2009 
October 6, 2009 

Friends of 
Choice in 
Urban Schools 

Arnold & Porter  
555 � 12 th Street, 
NW, 
Washington, DC 

Lynne Cowan Annual Fund 
Campaigns, 
general 
fundraising 
strategies 

Governance 
Workshops 

September 14, 2009 
October 2, 2009 
November 19, 2009 
December 10, 2009 
January 11, 2010 
January 12, 2010 
February 17, 2010 
February 18, 2010 
April 15, 2010 

DC Public 
Charter School 
Board 

3333 � 14 th 
Street, NW 
Washington, DC 

Sue Marshall 
Lynne Cowan, 
Francis Smith  
Helen Williams 
Terry Chili 
 

Board 
development; 
strategic 
planning;  
leadership and 
school 
performance 
evaluation;  
parent 
satisfaction;  
leadership 
succession 

CAPCS 
Board of 
Trustees 
Retreats 

April 24, 2010 
May 22, 2010 

CAPCS Board 
of Trustees, 
Facilitated by 
Connie 
Spinner 

Kellogg 
Conference 
Center, 800 
Florida Avenue, 
NE, Washington, 
DC 

Full Board of 
Trustees 
Participation 

Key issues 
confronting the 
Board; roles 
and 
responsibilities 
of the Board, 
new procedures 
implemented 
by PCSB; 
progress 
discussion of 
key actions 
required with 
90 days  
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Finance  
Amos 3 Campus Elementary Budget
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Finance 
Amos 3 
Campus � 
Middle 
School 
Budget 
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During the school year 2009-2010, individual CAPCS campuses, such as Amos 3, did not 
receive campus specific donations and/or in-kind donations.  Monetary contributions and in-kind 
donations were made at the Local Educational Level (LEA) to serve the needs of students across 
campuses.  Below is a listing of the donors and grantors that contributed monetary or in-kind 
donations having a value equal to or exceeding $500 during school year 2009-2010. 
 

School Year 2009-2010 
Listing of Donors and Grantors 

 
Donor/Grantor Contributed Value 

 
Capitol Office Solutions 
9065 Guiford Road 
Columbia, Maryland 21046 
 

$1,000.00 

 
Aetna Foundation, Inc. 
Farmington Avenue 
Hartford, Connecticut 06156 
 

$25,000.00 
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School Performance 
  
Evidence of Performance and Progress 
 
Student Academic Performance  
 
The school year 2009-2010 assessment data indicates several CAPCS LEA/campus-wide areas 
that need improvement in order to increase student achievement in reading and mathematics.  
Many of the CAPCS campuses demonstrated areas of serious concern based on performance data 
derived from the spring 2010 District of Columbia Comprehensive Assessment System (DC-
CAS).  While reading scores improved at some the Amos 3 Campus, the improvement was not 
enough to make Adequate Yearly Progress or garner safe harbor.  Additionally, the Amos 3 
Campus made some gains in mathematics, but the gains were not significant enough to keep the 
campus from being designated a first year school in need of improvement.  Gaps in student 
learning must be addressed in order to improve student achievement in reading and mathematics 
at all levels within the Amos 3 Campus.  One of the biggest concerns is ensuring that the average 
daily attendance is increased so that more time-on-task can be spent working with students to 
master content and skills. 

 
Moving forward into school year 2009-2010, CAPCS LEA/campus-wide has adopted the Data 
Wise improvement process in order to address gaps in teaching and assessment.  Through careful 
analysis, observation, and evaluation of instructional and non-instructional data, CAPCS learned 
that classroom teachers were not engaging in rich discussions around data and collaborating on 
areas of instructional weakness in order to implement activities and best-practices that positively 
impact student learning.  While there may have been a few instances of this type of dialogue 
occurring on various campuses, including Amos 3, it was not standard practice to analyze data 
on an ongoing basis so that solutions could be identified and implemented to improve instruction 
and increase student achievement.   The Data Wise process emphasizes �digging� into the data 
and re-examining instruction to ensure the students actually learn content material and master 
necessary skills.  
 

 
School Year 2009-2010 Amos 3 Campus  

DC-CAS Proficiency Levels and Annual Yearly Progress (AYP) Status 
 

Assessment Content Area 
 

 
Amos 3 Campus 

 
 

 
READING 

AYP Target: 73.7% 

 
MATH 

AYP Target: 70.1% 

AYP Status 

AYP TOTAL 2009 20.83% 22.92% N/A 

AYP TOTAL 2010 27.78% 24.87% 
SCHOOL 

IMPROVEMENT 
� YEAR 1 
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Across all campuses, the CAPCS 3rd grade reading scores are an area of concern as this is one 
gateway for AYP assessment.  The DC-CAS data indicate critical interventions are needed at 
many campuses in order to improve reading proficiency as measured by the required DC 
standardized assessment.  This is especially true at the Amos 3 Campus in which 75% of the 3rd 
grade students scored basic or below on the spring 2010 DC-CAS administration.  The 3rd grade 
data also indicate that further analysis, observation, and evaluation of the academic instruction in 
the early childhood/non-standard grades is warranted in order to help determine whether or not 
students are academically prepared to start 3rd grade.   
 

 
School Year 2009-2010 Amos 3 Campus - Elementary 
Performance Management Framework Gateway Data  

 

Grade Level 
Content Area Campus 

Percent Meeting or 
Exceeding 

Proficiency Targets 

Actual Number of 
Proficient and 

Advanced Students 

3rd Grade  
Reading 

           
Amos 3 Campus 

 
25% Proficient 

 
28 Proficient 
7 Advanced  

3rd Grade 
Reading  

   
All CAPCS 
Campuses 

 
43.2% Proficient 

89 Proficient 
34 Advanced 

 
Another academic gateway occurs in 8th grade.  The DC-CAS data for the Amos 3 Campus 8th 
grade demonstrates that many of the middle school students have not yet demonstrated mastery 
in the area of math.  Sixty-four percent of the students are scoring basic or below basic at this 
critical academic gateway.  It is imperative that focused instruction be given to ensuring the 
students have the skill set and knowledge to complete higher levels of mathematics such as 
algebra and geometry when they enter high school. 
 

 
School Year 2009-2010 Amos 3 Campus � Middle School  

Performance Management Framework Gateway Data 
 

Grade Level 
Content Area Campus 

Percent Meeting or 
Exceeding 

Proficiency Targets 

Actual Number of 
Proficient and 

Advanced Students 

8th Grade  
Math 

           
Amos 3 Campus 

 
36% Proficient 

 
12 Proficient 
1 Advanced  

8th  Grade 
Math  

   
All CAPCS 
Campuses 

 
34.6% Proficient 

18 Proficient 
2 Advanced 

 
One factor that hinders the increased academic achievement of the Amos 3 Campus students, and 
other campuses as well is the lower attendance rate of the students at the campus.  While the 
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Amos 3 Campus recorded an attendance rate of 88.9%, just a few points shy of the AYP target,   
the campus was able to make safe harbor or raising the attendance rate by 10% over last year.  
However achieving AYP safe harbor will not move student achievement as is needed.   The 
Amos 3 Campus leaders must identify reasons why students missed so much time in the 
classroom. Though critical reflection and examination of student absences, we will examine 
whether it is systemic, administrative, instructional, or a parental problem that must be 
addressed.  
 
The Amos 3 Campus, and CAPCS as a whole, understands that specific, intentional best-
practices strategies must be implemented campus-wide to ensure students are attending school 
regularly and ready to learn.  The incentives around this issue must not only target the students, 
but educate the parents about the important correlation between attendance and academic 
achievement. 
 

School Year 2009-2010 Amos 3 Campus 
Leading Indicator 

Campus Attendance Rate Met AYP Target? 
AYP Target: 90.3% 

Amos 3 Campus 88.9% Yes (made safe harbor) 
All CAPCS Campuses 90.68% Yes 

 
The Dorothy I. Height Community Academy Public Charter Schools uses the Terra Nova 
Assessment as the mission-specific indicator for the Performance Management Framework 
because it provides additional tools and opportunities for each campus to measure students 
thinking, reasoning, and reading and mathematical skills. The Terra Nova is a norm-referenced 
test.  It allows CAPCS to obtain data in order to compare kindergarten through 8th grade students 
across various groupings and determine if students are making progress as compared to  
their peers in other school districts. 
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School Year 2009-2010 Amos 3 Campus � Elementary 
Summary of Terra Nova Scores 

READING 
NCE Scores 

 

MATH 
NCE Scores 

 

Grade 
Amos 3 Campus 

- Elementary 
All CAPCS 
Campuses 

Amos 3 Campus - 
Elementary 

All CAPCS 
Campuses 

K 49.0 44.48 45.8 43.56 

1 
 

35.4 
 

34.88 
 

41.4 
 

37.88 

2 
 

35.8 
 

40.34 
 

39.3 
 

47.16 

3 
 

28.5 
 

44.38 
 

24.1 
 

44.94 

4 
 

30.2 
 

47.68 
 

37.6 
 

44.84 

5 
 

26.4 
 

35.45 
 
 

34 

 
 

40.1 
ALL 

Campus 
Total NCE 

Score 

 
 

34.21 

 
43.2*  

Includes K�8 th 
grade data 

 
37.03 

 
43.08* 

Includes K�8 th 
grade data 

School Year 2009-2010 Amos 3 Campus � Middle School   
Summary of Terra Nova Scores  

READING 
NCE Scores 

 

MATH 
NCE Scores 

 

Grade 

Amos 3 
Campus � 

Middle 
School 

All CAPCS 
Campuses 

Amos 3 Campus � 
Middle  
School 

All CAPCS Campuses 

6 
 

34 
 

39.7 
 

36.3 
 

34.85 

7 
 

39.9 
 

52.5 
 
 

42.6 

 
 

46.7 

8 
 

39.5 
 

49.8 
 

41.6 
 

47.7 

ALL Campus 
Total NCE Score 

 
37.8 

 
43.2*  

Includes K�8 th grade 
data 

 
40.1 

 
43.08* 

Includes K�8 th grade 
data 
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The average Terra Nova Assessment NCE score is 50.  As a whole, Terra Nova scores across all 
CAPCS campuses fell slightly below the NCE average of 50 with students scoring 43.2 NCE 
points in the area of reading and 43.08 NCE points in mathematics.  This data would indicate 
that student performance on the Terra Nova is fairly competitive with other student scores across 
the country.  When the data for the Amos 3 Campus is triangulated, similarities are found to exist 
on the Terra Nova and DC-CAS performance.  For example, the Amos 3 elementary grades and 
Amos 3 middle school grades demonstrated the lowest scores across all campuses in reading and 
mathematic on both the Terra Nova and the DC-CAS.  Further disaggregating the data can help 
to determine the underlying issues that may be impeding student achievement at Amos 3 and 
other campuses. 
 

Amos 3 Campus - Elementary 
Disaggregated DC-CAS Data 

SY 2009-2010 

Grade Level  Content Area: 
Reading 

Percent Meeting 
or Exceeding 
Proficiency 

Targets 

Content Area: 
Math 

Percent 
Meeting or 
Exceeding 
Proficiency 

Targets 
3rd Grade  
 

           
Reading 

 
25% 

Math .6% 

4th grade Reading 14% Math 17% 
5th Grade Reading 23% Math 17% 
Total Amos 3 
Elementary  

Reading 
 

12.35% Math 19.66% 

 
Amos 3 � Middle School 

 Disaggregated DC-CAS Data 
SY 2009-2010 

Grade Level  Content Area: 
Reading 

Percent Meeting 
or Exceeding 
Proficiency 

Targets 

Content Area: 
Math 

Percent 
Meeting or 
Exceeding 
Proficiency 

Targets 
6th Grade  
 

 
Reading 

 
28% 

Math 29%         

7th grade Reading 39% Math 39%         
8th Grade  39%  36% 
Total Amos 3 
Middle School 

Reading 
 

35.3% 
 

Math 34.6% 
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While the Amos 3 Campus did not make AYP, continued examination of the data gives a 
positive indication that the campus is on the right trajectory.  In particular, the student 
performance of the middle school students shows the strongest area of growth at the Amos 3 
Campus.  Moreover, as a whole, the Amos 3 campus was very close to making academic AYP 
safe harbor due in large part to the performance of the middle school students in the area of 
reading.  Mathematics was also an area in which positive improvements were made, especially in 
the grades 7 and 8.  To capitalize on this achievement, the Amos 3 Campus teachers will utilize 
in-class assessments more frequently to gain better access to data for comparison and analysis 
through the use of an on-line database warehouse tool. 
 
Overall, additional focused on-going analysis of the Amos 3 Campus instructional and non-
instructional practices is needed in order to get a better understanding of the effectiveness of 
instructional supports, quality of instruction, and any other underlying issues that may be 
negatively impacting student learning and achievement. 
 
The mission-specific indicator for the non-standard Performance Management Framework that 
CAPCS uses is the Core-Knowledge Pre-School Assessment Tool (CK-PAT).  The CK-PAT is 
administered campus-wide to pre-school and pre-kindergarten students.  Data obtained from this 
reliable and valid assessment tool allows CAPCS to measure school readiness and determine if 
students are gaining age-appropriate skills in reading and mathematics for early childhood. The 
CK-PAT measures competency in the following domains for 3 and 4 year old students: 
Emerging Literacy, Children�s Literature, Mathematical Reasoning & Number Sense, Scientific 
Reasoning and the Physical World, Oral Language, Autonomy & Social Skills. The CK-PAT is 
administered three times a year at CAPCS.  These administrations are held in the months of 
October, February, and May. Students are identified as either �Not yet� competent (NY), 
�Progressing� towards competency (P), or �Competent � (C) in their mastery of each assessed 
skill.   
�

 The CK-PAT charts displayed here show the �Compete nt� scores for the May tests. 
 

School Year 2009-2010 Amos 3 Campus 
Core Knowledge Preschool Assessment Data 

 Literacy Math 
Preschool 59.5% 77.5% 

Pre-Kindergarten  70% 71.5% 
 
 
Using the CK-PAT Level I assessment three times this year with preschool students the Amos 3 
Campus was able to show that students had made significant progress in both math and literacy 
skills.  In the fall of the year only 15% of students were competent in the math skills that were 
assessed, and in the spring of the year 80% of these students had reached competency.  The 
CAPCS LEA has been disappointed in the progress of the Amos 3 preschoolers in literacy.  A 
very small number, only six percent (6%), of preschool students were competent in literacy skills 
assessed in the fall, while 62% of these students were competent in the spring assessment.  Even 
though they began at a very low level of competency, we believe that there should have been 
more growth.  One of the three preschool teachers at this campus was not asked to return to 
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CAPCS for 2010 � 2011 because her instructional pra ctices were determined to be ineffective, 
and competency rates for her class were very low.  We are hopeful that this personnel change 
will boost student achievement in these preschoolers. 
 
Using the CK-PAT Level II assessment three times this year with pre-kindergarten students, 
Amos 3 found again that students made significant progress in both math and literacy skills. 
Competency with math skills went from 20% in the fall to 88% in the spring.  With literacy 
skills, competency rates rose from 12% in the fall to 85% in the spring, again a significant 
increase from where the students began.  
 
CAPCS realizes that veteran teachers who are well trained will do a much better job of helping 
students achieve at high levels.  The Amos 3 Campus has taken steps to replace teachers who 
have proven to be ineffective and are using more thorough practices in recruiting, interviewing, 
and retaining outstanding teachers. 
 
Special Education 
 
At the CAPCS Amos 3 Campus, twenty-eight elementary students and 29 middle school students 
received special education services during school year 2009-2010.  All students were assigned 
courses in all subject areas of general education and are supported not only by the assigned 
certified classroom teacher but also by a certified special education teacher as prescribed by each 
student�s IEP.  Services could include small group/resource or inclusion classroom settings as 
well as consultative support for the student.  Direct instruction focuses on specific goals in areas 
of need as described in each student�s IEP.  Progress toward mastery of IEP goals is monitored 
through the progression of the student through the mastery based general curriculum as well as 
deriving the percentage towards IEP goal mastery via redlining the student�s IEP.  Redlining is a 
data driven process based upon obtaining the average of student test and work in order to derive 
the percentage towards IEP goal mastery. Student progress is also measured by the use of our 
interactive portfolio assessment, which tracks student progress based on work samples specific to 
IEP goal implementation. The following graphs exhibit trends in progress of each student 
towards their IEP goals in the core course areas of math and language arts.  Overall, students 
made significant progress within the general curriculum. 
 

Amos 3 Elementary Progress Toward 
IEP Goals (Mathematics)
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Amos 3 Middle Progress toward IEP Goals 
(Reading)

Achieved
 37%

Making 
Progress 

48%

No Progress 
15%

Amos 3 Progress toward IEP Goals 
(Mathematics)

Mastered, 
41%

No progress 
9%

Making 
Progress 

50%

 
 
CAPCS students receiving specialized instruction were also given the opportunity to participate 
in the Wilson Reading Program in the Fall as well as the Spring of the school year 2009-2010.  
This language-based program was taken by each student in their special education resource 
classroom.  The results of this program show an overall trend toward growth in the area of 
reading for the CAPCS students receiving special education services and mixed results in the 
area of math which has led staff to focus efforts on effective math interventions.  Student 
progress is measured in the following domains: not addressed, no progress, making progress, and 
achieved.  
 
English Language Learners 
 
During school year 2009-2010, the Amos 3 Campus had the lowest number of students receiving 
English Language Learning services in the CAPCS LEA.  Some early childhood, elementary, 
and middle school students who tested as Fully English Proficient on the fall identification 
assessments also took the ACCESS Assessment in spring 2010.   For several of these students, 
the results indicate that they will require direct services throughout the course of the next 
academic school year.  This is the case when the student did not score 5.0 or above on the spring 
2010 ACCESS Assessment.  At the elementary and middle school levels, 5 out of 8 students who 
took the spring 2010 ACCESS Assessment were determined to be Fully English Proficient. 

2.1

1.9

1.8

1.9

2

2.1

A
C

C
E

SS
 S

co
re

 5
+

 =
 

Fu
ll

y 
E

ng
li

sh
 P

ro
fi

ci
en

t

1 2

Student

Amos 3 Campus 
Kindergarten ACCESS Assessment Scores 

Spring 2010

 



 99 

School Year 2009-2010 Amos 3 Campus  
ACCESS Assessment Growth (Grades K-5)
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Non-Academic Performance 
 
Compliance Review 
 
The Program Development Review (PDR) outlined curricular issues and concerns which 
included an imperfect alignment of the curriculum with the school�s mission, goals, and 
philosophy; limited support of the curriculum in terms of materials and resources; and 
inconsistent implementation of the curriculum, and procedures for review and revision of the 
curriculum.   
 
The goal of the curriculum and instruction department is to assure that teachers receive the 
training and support needed to effectively instruct elementary students in reading and 
mathematics (integrating science and social studies topics and skills) and to have an impact on 
student achievement in these content areas.   
 
Review of assessment data during the 2008-2009 school year revealed that students reading 
achievement on the DC-CAS was challenged by their limited ability to think critically in 
interpreting text, reflect on their own experiences as they relate to the text, and demonstrate 
meta-cognitive awareness of specific reading strategies.  For this reason, we began preparing 
teachers for a major paradigm shift in instruction from a more �scripted� approach relying 
heavily on the Houghton-Mifflin Basal Series to a more �balanced� approach using the structures 
of Readers� & Writers� Workshop.  Training in the m odel began in August of 2008 and 
continued throughout the year.  Teachers who showed an aptitude for using the components of 
the model and who believed in its efficacy because of the results they observed with their 
students were selected to receive more focused training and support in future years and become 
models and guides for their colleagues.  The �lab-s ite demonstration school� model was 
developed and refined throughout the school year 2009-2010.  Although, since the majority of 
teachers at Amos 3 were new to CAPCS, they were not participants in this effort during the 
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2009-10 school years, plans were made to identify teachers ready to participate in this capacity-
building effort for the following school year. 
 
Likewise, continuing review of math assessment data showed that we are on the �right track� 
with ongoing training for teachers in developing math concepts using routines and structures of 
Everyday Math and NCTM Focal Points for math strands and process standards.  The CAPCS 
learning standards in mathematics and accompanying assessments require students to apply math 
concepts in problem solving situations.  The development of critical thinking skills and 
experience with solving real-world problems are, therefore, a keystone of effective instruction in 
mathematics.  Our adopted textbook, McGraw-Hill�s Everyday Math uses a �spiral curriculum� 
in which skill mastery is a long-term rather than immediate goal of instruction.  Our challenge is 
to help teachers change the paradigm under which they learned mathematics as a student 
themselves and, in most cases, taught it as a neophyte teacher.  Teachers must understand and 
embrace a pedagogy which takes into account how children best learn mathematical concepts 
through a constructivist approach.  This �re-toolin g� of a rather transient teaching staff is 
challenging and costly both in dollars and time to learn �in service�.  Job-embedded professional 
development (delivered at CAPCS over the past two years) is helping us make greater strides in 
building teacher capacity.  Continuation of this effort at Amos 3 over the next few years will reap 
benefits in terms of student achievement.  Literacy content coaches will focus their efforts at 
Amos 3 during the 2010-11 school year. 
 
Professional development activities for the teachers at Amos 3 in August 2010 included training 
in the structures of Readers� & Writers� Workshop w hich embed differentiation, small group and 
individual work, �in the moment� assessment through  conferring and other observations, and 
independent and guided reading.   Training also included materials and strategies for 
understanding levels of student texts and how they inform instruction.  All teachers were 
provided a completely revised Reading and Writing Curriculum Document for which they 
provided input during vertically aligned team meetings during May-June 2010 with literacy 
coaches and consultants.  Each teacher also received resource materials (�Continuum of Literacy 
Development� and �Words Their Way� for Word Study) that they used during training sessions 
with facilitators to plan teaching points for their first three units of study.  They will each keep 
copies of these resources throughout the year and will meet quarterly to plan for subsequent units 
of study.   Professional development activities in math helped new and returning teachers 
understand and use the Math Benchmark Assessments that were developed by grade level 
teachers in 1st through 5th grade across the CAPCS community during the past school year.  They 
reviewed the characteristics and format of these assessments, how they connect to the unit plans, 
expectations for administration, and professional development throughout the coming year.  
Teachers spent the end of the year (2009-10) reworking and expanding unit planning tools to 
embrace the math benchmarks and thoughtfully map them across the school year.  All teachers, 
including special education teachers and teachers of English language learners who participated 
in the training were provided the new unit planning tool and pacing guide to guide their math 
instruction.  During the sessions, teachers �dug in to� the documents and learned how to use them 
to create carefully sequenced lessons that respond to student needs. 
 
We are confident that these efforts, along with consistent and regular monitoring of instruction 
and ongoing coaching support with reflective feedback, will assure the consistent delivery of 
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instructional content that was sorely lacking according to DC-CAS and other non-standard 
assessment data for Amos 3. 
 
The PDR for the Amos 3 Campus noted limited observation of the use of effective instructional 
strategies that are grounded in the school�s philosophy and provide opportunities for student 
learning and active engagement in the learning process.  It also noted a need for better strategies 
to address variant student needs and learning preferences, inclusive of learners at risk of 
academic failure, advanced learners, and/or students not making reasonable progress toward 
achieving school goals.  It is our belief that our ongoing training in the structures of the Readers� 
& Writers� Workshop Model and constructivist math pedagogy will build upon the teacher�s 
strategy �toolbox�, thus increasing these effective  strategies.  Again, with consistent monitoring 
of instruction by the school�s instructional leaders, content coaches, and collaborative 
�accountable talk� among teachers at data conferenc es�.these strategies will increase and be 
consistently implemented in all classrooms.   
 
In ongoing efforts to increase teacher capacity we invited two teachers from Amos 3 to 
participate, along with eight other teachers from across the CAPCS schools, in a summer school 
training project which provided enrichment for proficient and advanced learners at all elementary 
CAPCS campuses.  Summer school teachers were paired in classrooms used as a �lab-site�, were 
provided daily coaching support, and met for two hours after the summer school sessions for 
students to debrief lessons, discuss observational assessments, plan for instruction the following 
day, and learn more about the structures of literacy and math that we are asking them to 
implement in their classroom.  All of them felt that this was a very rewarding experience for the 
students and themselves.  We also held a four-day new teacher Literacy and Math Institute (in 
partnership with several DC public schools at the Wheatley School) to begin orientation in our 
methods of instruction.   
 
In efforts to scaffold the learning for those students who are failing to make adequate progress 
we have trained providers to implement reading and math intervention programs.  The �Soar to 
Success� Intervention is a reciprocal teaching prog ram using leveled books to address the needs 
of readers who may be proficient in terms of phonemic awareness and fluency, but who need to 
develop strategies for comprehension of what they are reading.   This program is used for 
students in grades 3-7.   The �Voyager� Interventio n Program is used for students in grades K-2 
who are struggling with phonemic awareness, phonics, and vocabulary development.  In math, 
we employ the AutoSkills Intervention Program and Math Plus.  Both are computer-based 
interventions. Other students who may need additional academic support outside of the 
classroom receive weekly tutoring after-school.  Our goal for the upcoming year is to evaluate 
our current intervention programs and research other effective programs that would address our 
neediest students in preparation for full implementation of Response to Intervention (Rti) during 
the 2011-2012 school year. 
 
Governance Review 
 
The Ernest & Virginia Amos Campus (Amos 3) marked its second year with the occupation of 
the newly renovated 2nd floor at the opening of the school year 2009-2010.  The middle school 
completed its relocation from the Rand Campus, joining the elementary and early childhood 
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programs in the refurbished Armstrong building.  The CAPCS Board of Trustees (Board) has 
taken a number of actions that directly address the issues and recommendations set forth by the 
Program Development Review (PDR) team in its review of the Amos 3 campus.   
 
CAPCS has partnered with Champions Extended Learningfi for its Kids House afterschool 
program to offer more robust extra-curricular activities to the students at Amos 3.  The activities 
are broken out into specific curriculum areas:  1) �Imagine That� activities focused on art, music, 
drama; 2) �Sports Zone� offers opportunities to par ticipate in structured games, teamwork 
learning and skills practice; 3) a homework- focused study session; and 4) a nature discovery 
arena providing science-based and personal investigation of the world surrounding the students.  
The Champions Kids House program was initiated at all CAPCS campuses during the second 
quarter of the school year and has proven very popular with students and parents. 
 
As part of the overall school effort to increase communication with the parents at Amos 3 and 
throughout the school community as well as with the at-large community, CAPCS has 
commenced a project to completely redesign its internet website for implementation by mid-Fall 
2010.  Through this effort, the Board will provide an additional platform to inform parents, 
teachers and the at-large community of its actions and decisions that directly affect the school. 
 
During the school year, a Parent Advisory Panel was organized to provide another forum for 
parents from the various campuses to discuss with Board members issues directly impacting their 
children, including those that affect parent/student satisfaction and re-enrollment decisions at 
Amos 3. One of the panel members joined the Board during the year and will continue to serve 
in the 2010-2011 school year. 
 
In response to the need to provide a transparent method to distribute resources to each campus, 
commencing with the 2010-2011 school year, the Amos 3 Academy Leaders (as with Academy 
Leaders for each campus) will be allocated a proportion of the CAPCS supplies budget to order 
those resources needed to support its particular academic programs.  
 
The Board-approved budget for the upcoming school includes a significant increase in 
professional staff to address the social-emotional and behavioral issues that have occurred at 
Amos 3.  It is expected that the professional staff at Amos 3 elementary and middle schools for 
the 2010-2011 school year will include an additional psychologist and counselor, two social 
workers, and six behavioral and reading intervention specialists to address the social-emotional 
needs of the student body. Through a process established by the UPSFF, CAPCS has applied to 
have school nurses assigned to each campus. 
 
The middle school Academy Leader was replaced during the second quarter of the year.  Marked 
improvement, both academically and socially, was noted under the replacement Academy 
Leader.   The leadership of the Amos 3 middle school will continue under the supervision of that 
Academy Leader who has over 12 years of professional experience with CAPCS in addition to 
his prior experience as an award-winning DCPS school principal. The elementary school and 
middle school at Amos 3 will each have Assistant Academy Leaders assigned for the 2010-2011 
school year to share the  responsibilities for teacher instruction, development and evaluation and 
student academic and social activities.     
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To address the need to increase Board effectiveness and recruitment, the Board members 
gathered over two weekends at a retreat with a facilitator to review the Board�s governance 
practices and to plan timelines for formulating and implementing specific governance tools, 
including strategic planning, succession/retention plan, CEO performance evaluation instrument 
and school monitoring processes. A computer-based performance evaluation tool will be 
implemented for the 2010-2011 school year to provide a means to review the performance of the 
CEO/founder of the school on an annual basis.  A leadership succession plan is being developed 
that will outline selection, growth and retention plan for current professionals and guidelines for 
phasing leadership transitions 
       
The Amos 3 campus has its own Parent Center which was established to provide a venue to 
support parental involvement and the parent organizations.  The Parent Advisory Panel was 
established to further assist in devising parent involvement activities that can be implemented 
school wide.  Activities were held throughout the year designed to promote parental involvement 
and provide parents with learning strategies they could implement at home to support classroom 
instruction. 
 
Regarding the upgrades to the building, the computer lab at Amos 3 will receive 24-30 
computers for student use to increase individual technology proficiency, in addition to the 
terminals currently being used for academic skills practice (AutoSkills).  The renovation of the 
3rd floor of the building will be completed by the opening of the 2010-2011 school year.  Science 
labs will be located on that floor for use primarily by the middle school. 
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Unique Accomplishments 
 
The CAPCS Amos 3 Campus had several unique accomplishments throughout school year 2009-
2010.  The following are just a few of the highlights of the year. 

 
High Tea Society. A retired DC Circuit Court Judge and other volunteers worked with 
approximately thirty 3rd, 4th and 5th grade girls two hours a day, 4 afternoons a week.  The High 
Tea Society taught social skills through art, meditation, games, readings, and field trips.  The 
volunteers acted as mentors for the girls.  The program ran from September to June the school 
year and was very successful as measured by near perfect attendance each afternoon.  

 
Studio Africa.  Fifth grade students explored African history, art and culture through a 
partnership with Studio Africa and the Potomac Chapter of the Links, Inc.  In addition to 
programs at the school, students took monthly field trips to various DC organizations such as the 
National Museum of African Art where students made artful animal masks.  Students also visited 
the Nigerian Embassy, and an exploration of the Ashanti people of Ghana included an 
explanation of the origin and signification of kente cloth.  Afterwards, students created their own 
kente cloth that reflected their unique personalities.  

Books for America. The Amos 3 Campus had a partnership with Books for America which 
supplied 1,300 books in October.  The books were leveled for each grade level to supplement the 
classroom libraries in the school.  Books for America was instrumental in helping plan and 
execute a Literacy Night at the end of the school year.  Every child who attended the evening 
received 5 free books to supplement their summer reading.  �Summer Slip� is a particular 
problem in urban cities and the partnership with Books for America was valuable in helping to 
prevent loss of reading skills during the summer.    
 
Opening of 2nd floor of Amos 3 Campus.  The second floor of the Amos 3 Campus was open on 
time for the school year 2009-2010 as part of the 3-year phased renovation of the historic 
Armstrong School.  The 2nd floor was used primarily for the CAPCS middle school which 
relocated from the Rand Campus in the fall of 2009.  The more spacious and better-equipped 
space was a welcome addition to CAPCS� middle school.  The 3rd floor of the building will be 
the middle school�s permanent home when it is completed for the 2010-2011 school year.  The 
elementary school will occupy the 2nd floor and the early childhood classes will be located on the 
1st floor. 

 
Mentoring.  Approximately 55 middle school boys and girl participated in the Best Friends/Best 
Men mentoring program.  This program brought together students from across the city to work 
with caring adults in a variety of activities designed to strengthen students� academic and social 
skills.  Field trips, physical and academic competitions, and other activities broadened students� 
horizons.  Out of 1,500 students participating in the program across the DC/MD/VA area, the 
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CAPCS Amos 3 students came in first in competitive basketball, 2nd in competitive flag football, 
and placed 10th out of 1,500 participants in academic standing. 

 
Additional mentoring opportunities for middle school boys were provided by Sigma Pi Phi 
Fraternity also known as the BoulØ.  Washington, DC area members of the organization 
organized dinners for the young men, talked about the importance of a education, and discussed 
college and career options with the students. 

 
Pre-engineering day.  As part of the middle school career pathways focus, students toured the 
Baltimore Science Museum and held a Pre-engineering Day at the school in which they 
presented the projects completed as part of the Pre-engineering Club activities. 

 
Middle School clubs.  The middle school initiated a variety of afterschool clubs that had 
consistent attendance by students.  The most popular club was the Swim Club.  Students and a 
faculty member would go to the Dunbar Senior High School swimming pool and practice 
swimming techniques for health, fitness, and recreation.   

Lessons Learned and Actions Taken Based on Performance Management Framework Data 
and Program Development Review Findings 
 
The Dorothy I. Height Community Academy Public Charter Schools has carefully reviewed and 
analyzed the 2009-2010 Performance Management Framework (PMF) data and most recent 
campus Program Development Review (PDR) findings to develop, implement, and inform both 
instructional and non-instructional policies, practices, procedures, and activities.  This work will 
help increase student achievement and organizational effectiveness in the upcoming school year 
2010-2011.  Specifically, the CAPCS Amos 3 Campus will:  
  

1. Focus instructional best practices at the early childhood, elementary, and middle school 
levels by making clear distinctions in programming.  With the exception of the Amos 2 
Campus, the early childhood program at each campus will be led by a campus 
coordinator, specifically trained and with professional experience working with students 
in grades preschool through kindergarten.  These coordinators will help to ensure that the 
kindergarten students are ready for the academic rigors of elementary school.  The 
elementary campuses will also be under the direct supervision of an elementary school 
specialist, and the middle school will be led by a secondary school specialist who has the 
task of ensuring students are prepared to gain acceptance to a competitive high school.   

 
Additionally at the Amos 3 Campus, a total of two assistant Academy Leaders are being 
added to the elementary and middle school levels in order to provide an administrator to 
student ratio, of approximately 1:75 instead of 1:150 or 1:300, thus allowing for more 
consistent and regular monitoring of instruction.   
 

2. Implement the Data Wise process for data analysis and collegial discussion of assessment 
data to determine �next steps� in instruction. 
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3. Use non-fiction trade books to integrate science and social studies content into literacy 
and math instructional time-blocks.  Students will have opportunities to apply scientific 
knowledge through investigations in science and experience with the scientific process 
with the support of science specialists. 

4. Refine plans, including incentives, to improve staff and student attendance to assure 
consistency in the educational program. 

5. Increase staffing in special education to include more teachers, a social worker, 
counselor, and a school psychologist to assure consistent provision of services to students 
and families with special needs.  
 
Specifically the Amos 3 Campus has plans to hire a full-time behavior interventionist, 
site-based school psychologist, a full-time student support services coordinator/Response 
to Intervention coordinator, and a school-based nurse to ensure students are physically 
and emotionally ready to learn. 
 

6. Participate in the implementation of the Amos 1 Campus as a �lab-site.�  Many teachers 
at Amos 1 are beginning their third year in training to serve as facilitators of the �lab-
site.�  The intention of the training is to help th e Amos 1 Campus teachers make public 
their instructional practices in Readers� and Writers� Workshop and constructivist math 
practices.  The Amos 1 Campus teachers will open their classrooms to colleagues across 
CAPCS campuses as they model specific structures and strategies related to these best 
practices in literacy and math. 

7. Expand the Career Pathways program to include more partnerships, field trips, and hand-
on-experiences for middle school students to help make the academic content areas more 
accessible to their everyday lives.   

 
Reporting Performance Management Framework Information to Students, Teachers, 
Parents, and the Public 
 
Performance Management Framework information will be shared with students, teachers, 
parents, and the public in a variety of ways.  The information will be made available at the 
Annual CAPCS Convocations held in early September of each year as well as individual Back 
To School Nights.  CAPCS is redesigning its website for school year 2010-2011 and it is 
anticipated that a phased-in launch will begin October 2010.  Included in the website redesign is 
an enhanced website section to report on the progress and accomplishments of the CAPCS LEA 
as well as individual campuses and programs.  Data walls will be posted at all campuses so that 
the information will be accessible to stakeholders.  Finally, CAPCS is in the progress of 
reviewing best practices in information dissemination to stakeholders, and we are considering 
publishing a modified and much abbreviated Annual Report that can be used in information 
sharing activities. 
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Addison & Helen Rand Campus 
 
School Description 
 
Mission Statement 
 
The mission of the Dorothy I. Height Community Academy Public Charter Schools (CAPCS) is 
to create a caring learning community where students acquire the knowledge, skills, and habits of 
mind to think critically; to read, write, and listen effectively; to reason mathematically; to inquire 
scientifically; and to develop the social competence that ensures meeting the qualifications for 
acceptance to a competitive high school. 
 
School Program 
 
The Dorothy I. Height Community Academy Public Charter Schools Addison & Helen Rand 
Campus located is located in Ward 5 of Washington, DC at 33 Riggs Road, NE.  During the 
school year 2009-2010, the Rand Campus served students from three years of age in preschool to 
fifth grade. 
 
All CAPCS campuses share a vision of providing children with the knowledge, skills, and 
attitudes to achieve and to develop their own �Hope s, Dreams, and Opportunities rooted in 
Expectations of Excellence.�  The campuses offer a common standards-based instructional 
program that grounds students in core academic subjects and provides a firm foundation for 
academic and social success using a balanced approach in teaching reading and writing, a 
constructivist, problem-solving approach in math instruction and the Responsive Classroom 
curriculum for classroom climate and effective management.  While maintaining the integrity of 
the CAPCS-wide curriculum and instructional approach, each campus is able to create its own 
identity by emphasizing a particular curricular focus that enhances the instructional program.    
  
The Rand Campus has a Core Knowledge focus with a curriculum based on specific content in 
each subject area from early childhood through fifth grade.  This �spiral� approach allows 
students to build knowledge year after year and allows teachers to plan across grade levels.  
Teachers know what was taught in the preceding year and what will be taught in the upcoming 
year for that grade.  The same spiral approach is used with the math curriculum.  Science and 
social studies are infused into classroom learning, and students demonstrate what they have 
learned through creative, project-based activities.  Special classes such as physical education, 
Spanish, and music were offered throughout the school year 2009-2010.   
 
The Rand Campus school year 2009-2010 population included 53.46% preschool, pre-
kindergarten, and kindergarten students.  For this reason, it was imperative that these students 
received a consistent, high-quality basic foundation in reading and mathematics to ensure future 
academic success.  To address this foundational need, the CAPCS early childhood program at the 
Rand Campus is built upon the framework of the Responsive Classroom, the social curriculum 
adopted by CAPCS.   The curriculum is organized around the Core Knowledge Preschool 
Curriculum and K-8 Curriculum, which is aligned with the District of Columbia�s Office of the 
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State Superintendent of Education�s content standards for Early Literacy, Math, Science, Social 
Studies, Art, Music, Physical Education, Foreign Language (Spanish), and Technology.  The 
goal of the early childhood program is to bring out and develop each child’s talents and skills, to 
encourage independence and decision-making skills, and to lay a solid foundation for their 
school years.  CAPCS early childhood teachers guide children as they become more social 
through interaction with their peers, helping them to master skills such as cooperation, sharing, 
taking turns, and conflict resolution.  CAPCS Rand Campus believes a quality child development 
program is tailored toward skills and activities that are appropriate to the child’s age and stage of 
development, and allows children more individual choice in how to use their time.  
 
At the preschool level, the youngest students enjoyed the thematic approach of the BLUEPRINT 
for Early Literacy, developed by the Children�s Literacy Initiative.  Pre-kindergartners practice 
their early literacy skills through the use of the 100 Book Challenge of the American Reading 
Company.  The kindergarten classes at the CAPCS Rand Campus use the Awards Reading 
Program, a technology based core reading program that integrates interactive technology and 
print to accelerate reading.  Additionally, during school year 2009-2010, the Rand Campus 
kindergarten classes piloted the new Core Knowledge Language Arts Program which embeds 
science and social studies content into the read alouds and leveled books used by the students. 
�

Students who have been identified as special education and/or limited or non-English proficient 
receive specialized instruction designed to increase their academic attainment levels.  In the 
instance of students needing special education services, there is a built-in contingency plan 
depending upon the disability involved.  When students have learning disabilities, the students 
receive Individual Education Plans (IEPs) that reflect their levels and required service hours 
along with an action plan to move them from where they are to where they need to be.  When 
students have social-emotional deficits, the students have a specific number of group sessions 
with a designated service provider such as a social worker, counselor, or behavioral 
specialist/interventionist.  Students who need speech services or occupational therapy receive 
services as dictated by the IEP.  In instances where a student�s need is beyond the scope of what 
we are able to provide in order for the student to be academically and socially successful, we 
work with the parents and other stakeholders to find the student a placement that is better 
equipped to serve the student. 
 
For students who are identified as limited or non-English proficient, CAPCS provides a 
collaborative method of instruction.  The English Language Learner teachers work alongside the 
regular classroom teachers, providing a constant flow of information and an ongoing check-in 
process to ensure students are mastering academic content material. 
 
Differentiation of instruction at the early childhood level is key to the CAPCS belief that all 
children develop at differing rates.  For students in the early childhood grades with disabilities, 
the students spend time with their peers working and playing in centers, as well as spending time 
with their SPED teachers with pull-out lessons, ELL students work in whole and small groups in 
their classrooms, participate in inclusion lessons, and sometimes have pull-out activities with 
their ESOL teachers.   
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Across all of the Dorothy I. Height Community Academy Public Charter Schools campuses, 
programming is implemented to support the needs of students and families and instill in students 
a desire to be a contributing member of a society through school and community involvement. 
Along with a solid academic program designed to increase student achievement, the CAPCS 
Rand Campus implements several other key mission-related programs aimed at promoting a 
�caring learning environment� where social-emotiona l skills are recognized and valued as much 
as academic achievement.   
 
Kids House was the seed from which CAPCS grew and remains an integral part of the CAPCS 
Rand Campus.  During school year 2009-2010, CAPCS partnered with Champions Extended 
Learning to manage the fee-based Kids House before and afterschool program.  Kids House 
provides a safe, caring, and structured environment in the out-of-school time hours.  It provides a 
robust, multi-faceted program that engages students in activities that promote exploration and 
discovery through hands-on activities.  During Kids House, staff offer homework assistance and 
help children expand their academic and social skills.   
 
The CAPCS Rand Campus also is home to a staffed Parent Center which organizes events 
throughout the year along with the parent organization.  The Parent Center works with parents 
and teachers by providing opportunities for the parents to set an example to students on the 
importance and value of volunteering in the school community.  Additionally, the Parent Center 
serves as the campus� central hub to reach out to families with programs that help parents build 
parenting and vocational skills and identify valuable services and resources that will help nurture 
the social-emotional and academic development of students. 
 
Finally, as a CAPCS campus that serves students not only in elementary school but also 
preschool through kindergarten, the Rand Campus ensures that key mission-related programs are 
implemented specifically for our youngest learners.  Along with using a hands-on, games- and 
arts-based, physical movement-inspired methodology for instruction, the early childhood 
program places special developmentally appropriate emphasis on ways students learn, model, 
and demonstrate social skills.  The early childhood program is supported by a long-standing 
partnership with Wolf Trap. 
 
The CAPCS Rand Campus follows the same calendar year as all other campuses in the Dorothy 
I. Height Community Academy Public Charter Schools LEA.  For school year 2009-2010, the 
school year officially began for students on Monday, August 24, 2009 and ended for students on 
Wednesday, June 23, 2010.  Like other CAPCS campuses, the Rand Campus used a phase-in 
process for early childhood students during the first week of school.  This phase-in process 
permitted groups of pre-school, pre-kindergarten, and kindergarten students to spend two ‰ days 
in their classroom becoming acclimated to the routines of their new environment before the 
entire class gathered. 
 
During school year 2009-2010, the official instructional day for students was 8:00 AM to 3:45 
PM.  However, many students arrived as school earlier and stayed later, participating in the Kids 
House before and afterschool program (later in the year, Kids House managed by Champions 
Extended Learning).  This before and afterschool programming opened as early as 6:30 AM and 
closed as late as 6:30 PM. 
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School Staff 
 
During 2009-2010, key leadership positions at the CAPCS Rand Campus included individuals at 
the Administrative Headquarters as well as school-based personnel.   
 

School Year 2009-2010 Rand Campus Key Leadership  
 

Dorothy I. Height  
Community Academy Public Charter Schools 

 
 
Kent B. Amos 
Founder/Chief Executive Officer 
 
Gayle Upson 
Director of Curriculum and Instruction 
 
Brenda Bethea 
Director of Compliance 
 
Dr. Marcal Graham 
Director of Assessment 
 
Beryl Hager 
Director of Early Childhood Programs 
 
Dr. Maggie Grove 
Academy Leader  
 
Masi Preston 
Assistant Academy Leader 
 
Rachelle Roberts 
Director of Student Services 
 
Frances Brooks 
Director of English Language Learners 
 

 
Twenty-three teachers and 7 teaching assistants worked at the CAPCS Rand Campus in school 
year 2009-2010.  The instructional staff at the Rand Campus includes 13 classroom teachers, 1 
music teacher, 1 physical education teacher, 1 Spanish teacher, 5 bilingual/ELL teachers, 1 
special education teacher, and 1 teacher who works as an academic interventionist specialist.  
Additionally, the Rand Campus staff includes 1 counselor, 2 student support services 
coordinators, and 7 classroom assistants � one of w hom is a one-on-one aide. 
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The average class size at the Rand Campus was 12 and the student teacher ratio was 12:1 in 
school year 2009-2010. 
 
One hundred percent (100%) of the CAPCS Rand Campus teachers met the No Child Left 
Behind Act�s Highly Qualified Teachers (HQT) requirement.  This included all of the pres-
school and pre-kindergarten teachers exceeding the current requirements to teach early childhood 
students by having bachelor�s degrees.  The building resource teacher and coordinators are 
former classroom teachers and each met the requirement for HQT when they were in the 
classroom.  Only 6 of 7 teaching assistants met the requirement of a HQT paraprofessional.  The 
one who was not HQT was given assistance and guidance on how to become HQT and was 
required to take the ParaPro Assessment in June 2010.  Continued employment with CAPCS as a 
teaching assistant is based on successfully passing that assessment. 
 
For school year 2009-2010, CAPCS had an overall attrition rate for instructional staff of 37.0%.  
Twenty-five (25) teachers and/or teaching assistants voluntarily resigned from CAPCS during 
the year, and fifteen (15) were terminated involuntarily.  Fourteen (14) teachers and/or teaching 
assistants left the school before the end of school year 2009-2010, and twenty-six teachers chose 
not to or were not asked to renew their CAPCS contracts for SY 2010-2011.  Reasons for 
attrition ranged from individuals moving out of the area; to individuals leaving to attend graduate 
school either in DC or another state; to differences in expectations regarding compensation; to 
termination based on performance and/or attendance. 
 
The Dorothy I. Height Community Academy Public Charter Schools (CAPCS) makes every 
effort to ensure that staff compensation packages are competitive with surrounding jurisdictions 
and other District of Columbia public charter schools.  Compensation is adjusted for educational 
attainment, and during school year 2009-2010, extra duty pay was occasionally available. 
 

School Year 2009-2010 Teachers and Administrator Salary Information 
Salary Range for Teachers $40,000.00 to $60,6000.00 
Average Teacher Salary $52,257.00 
Salary Range for School-based Administrators $60,000.00 to $110,000.00 
Average School-based Administrator Salary $85,000.00 
Salary Range for Central Administrators $75,000.00 to $95,000.00 
Average Salary for Central Administrators $85,000.00 
 
Student Characteristics  
 
The CAPCS Rand Campus enrolled 245 students during the school year 2009-2010.  Fifty-three 
percent (53%) of the students were enrolled in the early childhood program (preschool through 
kindergarten).  Looking ahead to the next school year, the CAPCS Rand Campus will be 
implementing retention strategies to ensure that the heavy enrollment at the younger grades is 
replicated so that the students move into the elementary component of the campus. 
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School Year 2009-2010 Rand Campus 
Number of Students Enrolled By Grade Level 

Preschool 50 
Pre-Kindergarten  47 
Kindergarten 34 
1st Grade 25 
2nd Grade 19 
3rd Grade 19 
4th Grade 23 
5th Grade 28 

 
 

The CAPCS Rand Campus student attrition rate during school year 2009-2010 was 12.24%.  
Thirty students transferred out of the CAPCS Rand Campus prior to the conclusion of the school 
year.  The majority of these students moved to Maryland and attended school there.  It is 
important to note that a little over 11% of the CAPCS Rand Campus students were identified as 
�homeless� under the McKinney-Vento Homeless Educat ion Assistance Act, and that many of 
the students who transferred during the school year were part of this student population. 
 
The CAPCS Rand Campus had an overall student re-enrollment rate of 78.30% during school 
year 2009-2010.  The re-enrollment rate for the standard grades (3-5) was 62.5% and the student 
re-enrollment rate for the non-standard grades (preschool � 2) was 74%.  School year 2009-2010 
was the first year since the CAPCS Rand Campus opened in Fall 2004 that the CAPCS middle 
school program was not at the location.  Many students did not re-enroll at the campus because 
(a) they may have been returning to CAPCS in one of the middle school grades that were 
relocated to another campus or (b) they �transferre d� to the Amos 3 Campus because parents 
wanted siblings in various grade levels to be at one convenient location.  The CAPCS Amos 3 
Campus which served students from preschool through 8th grade in school year 2009-2010.   

 
In school year 2009-2010, the Rand Campus had more males than females with 56.73% male 
students and 43.26% female.  The ethnic demographic was split between two groups, African-
American (85.71%) and the growing Hispanic (14.28%).  There were no other ethnic groups 
represented at the Rand Campus.   
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Less than one percent (.21%) of the students at the CAPCS Rand Campus were identified as 
limited- and/or non-English proficient students.  Approximately four percent (4.08%) of the 
students received special education services in school year 2009-2010.   
 
Approximately 92.24% of the students attending the CAPCS Rand Campus during school year 
2009-2010 received free or reduced-price lunch. Of the students who were determined to be low-
income based on lunch status, approximately 89.82% qualified for free lunch, while the other 
10.17% qualified for reduced-price lunch.  
 
The official number of enrolled students at the CAPCS Rand Campus in school year 2009-2010 
was 245 students in grades preschool through 5th, and the average daily student membership was 
229 students.  This represents a difference of 16 students.   
 
The average daily attendance rate for the CAPCS Rand Campus was 87.3% in school year 2009-
2010.  This lower attendance rate was a concern for the CAPCS Rand Campus during school 
year 2009-2010.  As noted above, a little over 11% of the student body was identified as 
�homeless�. Overall, many parents did not ensure th at students attended school on half-days and 

Amos 3 Campus Gender 
Demographics

(Overall)
*Please note that all numbers are rounded to the 

nearest whole number

57%

43%

Male Female

 

Rand Campus Ethnicity 
Demographics

*Please note that all numbers are rounded to the 
nearest whole number

86%

14%

0%

0%

0%

0%

African-American (non-Hispanic)

Hispanic

Asian/Pacific Islander

Caucasian (non-Hispanic)

American Indian/Alaskan Native

Other
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on days when the District of Columbia Public Schools were not in session, but the CAPCS Rand 
Campus was in session.  Efforts were implemented through the CAPCS Rand Parent Center to 
assist families ensure students would be at school in a timely and consistent way.  Looking ahead 
to school year 2010-2011, the CAPCS Rand Campus is partnering with the Center for Student 
Support Services and other entities to build and implement formal campus-wide policies and 
procedures that will ensure that multiple campus stakeholders are part of the attendance 
accountability.  Under a policy developed by the Academy Leader, campus administrators, 
teachers, an attendance clerk, school social workers will work together along with DC Child 
Protective Services and other District agencies to monitor attendance issues and ensure 
appropriate follow-up is implemented in a timely manner. 
 
The Rand Campus only served students in grades preschool through 5 in school year 2009-2010.  
Therefore, data regarding PSAT, SAT, Advanced Placement courses, and college acceptance 
rates are not applicable. 

 
Governance 

 
The Rand Campus is governed by the Board of Trustees for the Dorothy I. Height Community 
Academy Public Charter Schools (CAPCS).  By the end of school year 2009-2010, the Board of 
Trustees was officially comprised of 10 members, one of whom is a current parent of an early 
childhood student at the Rand Campus.  Another Board of Trustees member is a former CAPCS 
parent whose daughter attended CAPCS for both elementary and middle school and who was 
accepted into and attends the competitive Banneker Senior High School.   
 
The CAPCS Board of Trustees experienced a period of transition during school year 2009-2010, 
including the death of the school�s namesake and active member, Dr. Dorothy I. Height in April 
2010.  Additionally two board members resigned during the year.  The Board of Trustees is 
actively working to recruit replacement Board of Trustee members for the upcoming school year. 
 
The following is a listing of the Board of Trustee members, their affiliations, and the committee 
membership each holds. 
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School Year 2009-2010 Board of Trustees 
 

Dorothy I. Height  
Community Academy Public Charter Schools 

 
 

Sue Marshall  
Board Chair, Governance & Finance Committee Member 
 
Affiliation:  
The Community Partnership for the Prevention of the Homeless 
Executive Director 
 
Mailing address: 
3426 16th Street NW, #104 
Washington, DC 20010 
H - 202-667-6180 
O - 202-543-5298 
F - 202-543-5653  
suemarshall@verizon.net 
 
Francis Smith 
Board Vice Chair, Governance Committee Member 
 
Affiliation:  
Chartered Health Inc. 
Senior Vice President & General Counsel 
 
Mailing address: 
7527 12th Street NW 
Washington, DC 20012 
O - 202-408-3988 
C - 202-213-9260 
F - 202-408-0166 
FSmith@chartered-health.com 
 
Pamela Bankett 
Education Committee Member 
 
Affiliation:  
Ernst & Young 
Administrative Manager 
 
Mailing address: 
1324 Randolph Street NW 
Washington, DC 20011 
O - 202-327-6521 
C - 202-745-6395 
Pamela.Bankett@ey.com 
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Greshaun Fulgham 
Board Treasurer (Acting), Finance Committee Member 
 
Affiliation:  
Eagle Bank 
Real Estate Officer 
 
Mailing address: 
1911 2nd Street NW 
Washington, DC 20001 
C - 202-556-8511 
H - 202-276-1407 
gjfulgham@gmail.com 
 
Dr. Dorothy I. Height 
Governance Committee Member  
(Deceased � April 27, 2010) 
 
Affiliation:  
Former President, National Council of Negro Women 
 
Uzma Malik-Dorman 
Audit Committee Chair 
 
Affiliation:  
Thompson, Cobb, Bazilio & Associates, PC 
CPA, Principal 
 
Mailing address: 
7136 Alaska Avenue NW 
Washington, DC 20012 
H - 202-882-9536 
O - 202-778-3454 
F -  202-737-2684 
umalilk@tcba.com 
 
Helen Williams 
Education Committee Chair 
 
Affiliation:  
Retired Educator 
 
Mailing address: 
7222 Central Avenue 
Takoma Park, MD 20912 
H - 301-655-8835 
C - 301-270-8835 
hmwillia@covad.net 
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Lynne D. Cowan 
Board Secretary 
Dorothy I. Height 
Community Academy Public Charter School 
 
Mailing address: 
5101 44th Street NW 
Washington, DC 20016 
H - 202-362-8789 
F -  202-232-3299 
C - 202-327-1103 
lynden1@earthlink.net 
 
Terry Chili 
Governance Committee Member 
 
Affiliation:  
Comcast 
Regional Manager, Business Services 
 
Mailing address: 
990 Farm Haven Drive 
Rockville, MD 20852   
H - 301-468-0493 
O - 301-294-7665 
C � 443-683-2393 
Terry_Chili@cable.comcast.com 
 
Glegg Watson  
Education Committee Member 
 
Affiliation:  
Retired Businessman, Author 
 
Mailing address:  
1908 Tulip Street N.W. 
Washington, DC 20012  
H - 202-722-0244 
glegg.watson@comcast.net 
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Charlene West Thomas 
(Elected during the school year) 
Parent Board Member, Education Committee Member 
 
Affiliation:  
Intelsat Corporation 
Senior Administrative Assistant to VP 
 
Mailing address: 
5130 4th Street NE, #201 
Washington, DC 2011 
H - 202-832-3687 
O - 202-944-7184 
C - 202-591-5526 
charlene-west@msn.com 
Howard Woolley 
(Resigned during school year 2009-2010) 
 
Arnold Montgomery 
(Resigned during school year 2009-2010) 
 

 
During school year 2009-2010, the CAPCS Board of Trustees was aided by a Parent Advisory 
Panel.  The Parent Advisory Panel met with Board of Trustee members, particularly the Board 
Secretary.  They discussed challenges and successes at individual campuses as well as for the 
entire Local Educational Agency.  The guidance and opinions of the Parent Advisory Panel was 
sought on a variety of issues such as the usefulness of the CAPCS website for parents to the 
transition of the before and afterschool program, Kids House, to the management of an external 
vendor to the reasons why kids weren’t eating the new, healthier, fresher school lunches. 
 
The following is a listing of the names and campus affiliations of each member of the 2009-2010 
Parent Advisory Panel.  Please note that a representative of the Rand Campus, also a Board of 
Trustees member, served on the Parent Advisory Panel. 

 
School Year 2009-2010 Parent Advisory Panel 

 
Dorothy I. Height  

Community Academy Public Charter Schools 
 

 
Marilyn Hypolite  
 
Campus Affiliation: 
Benjamin & Gladys Amos Campus (Amos 1)  
 
 
 


